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Introduction 
Section 8302 of the Elementary and Secondary Education Act of 1965 (ESEA), as amended by the Every 

Student Succeeds Act (ESSA),
1
 requires the Secretary to establish procedures and criteria under which, 

after consultation with the Governor, a State educational agency (SEA) may submit a consolidated State 

plan designed to simplify the application requirements and reduce burden for SEAs.  ESEA section 8302 

also requires the Secretary to establish the descriptions, information, assurances, and other material 

required to be included in a consolidated State plan. Even though an SEA submits only the required 

information in its consolidated State plan, an SEA must still meet all ESEA requirements for each 

included program.  In its consolidated State plan, each SEA may, but is not required to, include 

supplemental information such as its overall vision for improving outcomes for all students and its efforts 

to consult with and engage stakeholders when developing its consolidated State plan. 

Completing and Submitting a Consolidated State Plan 
Each SEA must address all of the requirements identified below for the programs that it chooses to 

include in its consolidated State plan.  An SEA must use this template or a format that includes the 

required elements and that the State has developed working with the Council of Chief State School 

Officers (CCSSO).   

 

Each SEA must submit to the U.S. Department of Education (Department) its consolidated State plan by 

one of the following two deadlines of the SEA’s choice: 

 April 3, 2017; or 

 September 18, 2017.                 

 

Any plan that is received after April 3, but on or before September 18, 2017, will be considered to be 

submitted on September 18, 2017. In order to ensure transparency consistent with ESEA section 

1111(a)(5), the Department intends to post each State plan on the Department’s website.  

Alternative Template 
If an SEA does not use this template, it must: 

1) Include the information on the Cover Sheet; 

2) Include a table of contents or guide that clearly indicates where the SEA has addressed each 

requirement in its consolidated State plan; 

3) Indicate that the SEA worked through CCSSO in developing its own template; and 

4) Include the required information regarding equitable access to, and participation in, the programs 

included in its consolidated State plan as required by section 427 of the General Education 

Provisions Act. See Appendix B.  

Individual Program State Plan 
An SEA may submit an individual program State plan that meets all applicable statutory and regulatory 

requirements for any program that it chooses not to include in a consolidated State plan.  If an SEA 

intends to submit an individual program plan for any program, the SEA must submit the individual 

program plan by one of the dates above, in concert with its consolidated State plan, if applicable.     

                                                           
1 Unless otherwise indicated, citations to the ESEA refer to the ESEA, as amended by the ESSA. 
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Consultation 
Under ESEA section 8540, each SEA must consult in a timely and meaningful manner with the Governor, 

or appropriate officials from the Governor’s office, including during the development and prior to 

submission of its consolidated State plan to the Department.  A Governor shall have 30 days prior to the 

SEA submitting the consolidated State plan to the Secretary to sign the consolidated State plan.  If the 

Governor has not signed the plan within 30 days of delivery by the SEA, the SEA shall submit the plan to 

the Department without such signature. 

Assurances 
In order to receive fiscal year (FY) 2017 ESEA funds on July 1, 2017, for the programs that may be 

included in a consolidated State plan, and consistent with ESEA section 8302, each SEA must also submit 

a comprehensive set of assurances to the Department at a date and time established by the Secretary.  In 

the near future, the Department will publish an information collection request that details these 

assurances.    

For Further Information: If you have any questions, please contact your Program Officer at 

OSS.[State]@ed.gov (e.g., OSS.Alabama@ed.gov). 
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Cover Page 
Contact Information and Signatures  

SEA Contact (Name and Position): Telephone: 

Mailing Address: Email Address: 

 

By signing this document, I assure that: 

To the best of my knowledge and belief, all information and data included in this plan are true and correct. 

The SEA will submit a comprehensive set of assurances at a date and time established by the Secretary, 

including the assurances in ESEA section 8304.   

Consistent with ESEA section 8302(b)(3), the SEA will meet the requirements of ESEA sections 1117 

and 8501 regarding the participation of private school children and teachers. 

 

Authorized SEA Representative (Printed Name) 

 

 

 

 

Telephone: 

Signature of Authorized SEA Representative 

 

 

 

 

Date: 

Governor (Printed Name) 

 

 

 

 

Date SEA provided plan to the 

Governor under ESEA section 8540: 

Signature of Governor  

 

 

 

 

Date: 
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Programs Included in the Consolidated State Plan 
Instructions: Indicate below by checking the appropriate box(es) which programs the SEA included in its 

consolidated State plan.  If an SEA elected not to include one or more of the programs below in its 

consolidated State plan, but is eligible and wishes to receive funds under the program(s), it must submit 

individual program plans for those programs that meet all statutory and regulatory requirements with its 

consolidated State plan in a single submission.  

 

☒ Check this box if the SEA has included all of the following programs in its consolidated State plan.  

or 

If all programs are not included, check each program listed below that the SEA includes in its 

consolidated State plan: 

☐ Title I, Part A:  Improving Basic Programs Operated by Local Educational Agencies 

 

☐ Title I, Part C:  Education of Migratory Children 

 

☐ Title I, Part D:  Prevention and Intervention Programs for Children and Youth Who Are Neglected, 

Delinquent, or At-Risk 

 

☐ Title II, Part A:  Supporting Effective Instruction 

 

☐ Title III, Part A:  English Language Acquisition, Language Enhancement, and Academic Achievement 

 

☐ Title IV, Part A:  Student Support and Academic Enrichment Grants 

☐ Title IV, Part B:  21st Century Community Learning Centers 

 

☐ Title V, Part B, Subpart 2:  Rural and Low-Income School Program 

☐ Title VII, Subpart B of the McKinney-Vento Homeless Assistance Act: Education for Homeless 

Children and Youth Program (McKinney-Vento Act) 

Instructions 
Each SEA must provide descriptions and other information that address each requirement listed below 

for the programs included in its consolidated State plan. Consistent with ESEA section 8302, the 

Secretary has determined that the following requirements are absolutely necessary for consideration of a 

consolidated State plan. An SEA may add descriptions or other information, but may not omit any of the 

required descriptions or information for each included program.  
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A. Title I, Part A: Improving Basic Programs Operated by Local 

Educational Agencies (LEAs) 
 

 

 
South Dakota has an aspiration that all students leave the K-12 education system college, career and life 
ready. Attaining this aspiration is dependent upon strong partnerships with, and alignment of goals and 
strategies among, the higher education system and the workforce. Both the state’s university system 
and its Workforce Development Council have adopted a goal that 65 percent of South Dakota citizens, 
ages 25 to 34, will hold some type of postsecondary credential by 2025. The state’s four technical 
institutes are instrumental in preparing a skilled and nimble workforce. And the K-12 education system’s 
aspiration of college, career and life readiness directly impacts this goal. 
 
To address the aspiration of college, career and life readiness for all students, the K-12 education system 
focuses its efforts on foundational components of the educational experience:  

 providing quality standards and assessments to all students;  

 supporting differentiated instruction and effective school leadership;  

 fostering an environment that is conducive to learning; and  

 providing 21st century opportunities for learning. 
 



 

  
7 

 

A set of milestones are used to measure progress towards meeting the aspiration of college, career and 
life readiness for all students. These are:  

 Students enter 4th grade proficient in reading.   

 Students enter 9th grade proficient in math.  

 Native American students experience increased academic success, and the achievement gap for 
this subpopulation will be closed.  

 Students graduate high school ready for postsecondary and the workforce.  
 
Recognizing that students learn in different ways, at different paces, and with unique end goals in mind, 
South Dakota has begun to integrate principles of personalized learning and mastery of standards as an 
alternate approach to the traditional, Industrial Age model of learning that characterizes the K-12 
system.  Also recognizing that the job market increasingly demands some sort of postsecondary or 
industry-recognized credential, South Dakota is committed to providing multiple pathways for students 
to achieve and demonstrate readiness for life after high school.  
 
This paradigm shift is being supported by the South Dakota Department of Education (SD DOE) and will 
be reflected in SD DOE’s approach to accountability provisions under the Every Student Succeeds Act 
(ESSA).  In particular, to support this shift, SD DOE will explore innovative assessment opportunities that 
allow schools to assess students at their level of learning, rather than the strict structure of an assigned 
age-based grade level.  In addition, SD DOE will pursue the use of pilot schools to immerse students in 
engaging academic and work-based opportunities that are directly connected to a student’s end goals. 
Participating schools will utilize a framework of career advising, early postsecondary opportunities, and 
work-based learning experiences that pave the way for students to make informed decisions about their 
postsecondary and career plans.  
 
The state’s plan under ESSA supports South Dakota’s aspiration-related work by laying out an 
accountability system that is credible and meaningful and relies on multiple measures that contribute to 
a student’s preparation for college, the workforce and life. Further, the state’s ESSA plan outlines a 
system of support focused on ongoing improvement for schools and consistent access to opportunities 
for students no matter where they live in this sprawling state.    
 
South Dakota’s accountability model takes a thoughtful, balanced approach to incorporating the 
indicators of a strong education system and has been built with collaboration from key stakeholder 
groups. Stakeholder engagement is, and has been, a key component of South Dakota’s accountability 
and support work for some time. South Dakota has secured and sustained stakeholder investment; its 
ESSA communications plan incorporated connections with teachers, administrators, institutes of higher 
education, school boards, parents, students, tribal representatives, and other interested partners.  

 
Listening to South Dakotans 
 
SD DOE has a long history of engagement with it stakeholders. Recently, three success stories illustrate 
this ability to collaborate for the good of the state’s children. All of these efforts were preceded by year-
long – sometimes longer – statewide conversations. 
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 The Blue Ribbon Task Force on Teaching and Learning addressed teacher recruitment and 
retention. The task force’s work resulted in a half-cent sales tax increase in 2016, with the bulk 
of the new revenue dedicated to K-12 teacher salaries.   

 The Native American Student Achievement Advisory Council studied non-traditional approaches 
to educating this particular student population, resulting in legislation designed to enhance 
learning opportunities for students.    

 SD DOE and the South Dakota Education Association joined forces to overhaul certification 
requirements, most of which will take effect with the 2017-18 school year.  
 

SD DOE’s engagement efforts related to ESSA built on this firmly established base and targeted a broad 
array of stakeholders. SD DOE approached its ESSA stakeholder engagement in three phases, with an 
overall purpose to prompt conversation about potential opportunities under the law and to seek input 
to inform development of the state plan.  
 

 Phase I of the outreach focused on sharing information about, and gaining clearer 
understanding of, the new law. It included the creation of four work groups – Accountability, 
School Improvement, English Learners, and Effective Educators – and lasted from approximately 
December 2015 to fall 2016.   

 Using the work groups’ discussions as a starting point, Phase II (fall 2016 to spring 2017) focused 
on sparking conversation with a much broader group of stakeholders around key decision 
points, and gathering ideas and input on those key points. This phase included four meetings 
with tribal stakeholders.    

 Phase III (spring 2017 to September 2017) encompasses the official public comment period and 
review by the governor.  

 
The plan that follows is the result of these multiple discussions about what stakeholders want for the 
students of South Dakota.  
 
 In the development of the state plan, South Dakota recognized a need and opportunity to more 
meaningfully consult with one key group in the state that has been marginalized over time. South 
Dakota’s Native American subgroup has historically underachieved, and in recent years with the 
transition to more rigorous college and career ready standards, this achievement gap has not decreased. 
Because of this, it was important to the state to ensure that meaningful consultation happens with 
tribes to ensure that we are working together to ensure all students have access to an education that 
will prepare them to be college, career and life ready. 
 
Consultation Requirement with American Indian Tribes 
 
ESSA Section 8538 adds a new requirement for certain school districts to meaningfully consult with local 
tribes before applying for federal funding.  There are nine federally recognized tribes in South 
Dakota.  SD DOE reached out to each of the nine tribes to seek representation from each of the tribes 
during the state-level consultations.  The SD DOE has conducted four consultations, with several tribes 
represented during each of the consultations, and is working in partnership with them to craft a 
protocol for future state-to-tribe-level consultations to ensure that this is a truly meaningful and 
reciprocal process.   
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Some of South Dakota’s districts impacted by Section 8538 do not have an official tribal consultation 
protocol in place and are looking to the state for guidance on how to initiate meaningful 
consultation.  SD DOE believes it is of utmost importance to conduct training for SD DOE, districts, and 
tribes to ensure that this consultation can be done in an appropriate manner.  We believe this training is 
essential to complete before districts adopt consultation protocols to ensure that consultation efforts 
are built on the concepts of understanding and trust, lest this process breed resentment or ill-will.  This 
training will provide the basis for which any future consultations will be conducted and give districts a 
framework they can utilize.  Due to the time constraints of this work, SD DOE will require that each 
district that meets the requirements of this section participate in the initial training and provide an 
assurance through its consolidated application that the district will work throughout the 2017-18 school 
year to develop and fulfill the requirements of consultation prior to the 2018 application deadline. 
 
 

1. Challenging State Academic Standards and Assessments (ESEA section 1111(b)(1) and 

(2) and 34 CFR §§ 200.1−200.8.)
2
 

 

South Dakota has implemented challenging academic standards as evidenced in both its peer review 
submission and approved flexibility waiver. Undergirding South Dakota’s ESSA plan is high quality 
standards. The South Dakota Board of Education (SD BOE) adopted the current English language arts 
(ELA) and mathematics standards in December 2010 and science standards in May 2015. All three sets of 
standards are in line with rigorous expectations necessary to prepare students to be successful in any 
college or career pathway. All of the state’s academic standards are regularly reviewed on a set schedule 
by SD BOE using a process that includes four public hearings at locations across the state. SD DOE 
currently is in the process of reviewing its English language arts and math standards.  

 

2. Eighth Grade Math Exception (ESEA section 1111(b)(2)(C) and 34 CFR § 200.5(b)(4)):  

i. Does the State administer an end-of-course mathematics assessment to meet the 

requirements under section 1111(b)(2)(B)(v)(I)(bb) of the ESEA? 

□  Yes 

x□  No 

 

ii. If a State responds “yes” to question 2(i), does the State wish to exempt an 

eighth-grade student who takes the high school mathematics course associated 

with the end-of-course assessment from the mathematics assessment typically 

administered in eighth grade under section 1111(b)(2)(B)(v)(I)(aa) of the ESEA 

and ensure that: 

a. The student instead takes the end-of-course mathematics assessment the 

State administers to high school students under section 

1111(b)(2)(B)(v)(I)(bb) of the ESEA; 

b. The student’s performance on the high school assessment is used in the 

year in which the student takes the assessment for purposes of measuring 

academic achievement under section 1111(c)(4)(B)(i) of the ESEA and 

participation in assessments under section 1111(c)(4)(E) of the ESEA; 

c. In high school: 

                                                           
2 The Secretary anticipates collecting relevant information consistent with the assessment peer review process in 34 CFR § 

200.2(d).  An SEA need not submit any information regarding challenging State academic standards and assessments at this time.       
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1. The student takes a State-administered end-of-course assessment 

or nationally recognized high school academic assessment as 

defined in 34 CFR § 200.3(d) in mathematics that is more 

advanced than the assessment the State administers under section 

1111(b)(2)(B)(v)(I)(bb) of the ESEA;  

2. The State provides for appropriate accommodations consistent 

with 34 CFR § 200.6(b) and (f); and 

3. The student’s performance on the more advanced mathematics 

assessment is used for purposes of measuring academic 

achievement under section 1111(c)(4)(B)(i) of the ESEA and 

participation in assessments under section 1111(c)(4)(E) of the 

ESEA.  

□  Yes 

□  No 

 

iii.  If a State responds “yes” to question 2(ii), consistent with 34 CFR § 200.5(b)(4), 

describe, with regard to this exception, its strategies to provide all students in the 

State the opportunity to be prepared for and to take advanced mathematics 

coursework in middle school.  

 

N/A  
 

3. Native Language Assessments (ESEA section 1111(b)(2)(F) and 34 CFR § 200.6(f)(2)(ii) 

) and (f)(4): 

i. Provide its definition for “languages other than English that are present to a 

significant extent in the participating student population,” and identify the 

specific languages that meet that definition. 

South Dakota defines a “language other than English present to a significant extent” as a language that 
is present in at least five percent of the student population.  There are currently no languages present to 
a significant extent in the participating or the overall student population.   

During the 2016-17 school year, there were 130,396 K-12 public school students in South Dakota, with 
an English learner population of 4,563, or 3.49 percent.   
 
In 2016, SD DOE reported the numbers below to the U.S. Department of Education on the state’s 
Consolidated State Performance Report regarding the most commonly spoken languages: 
 

Language Number of Students Percent of Student Population 

Spanish; Castilian             1397 1.07 

German (Hutterite) 754 0.58 

Karen  461 0.35 

Nepali 241 0.18 

Somali 163 0.13 

 
 

ii. Identify any existing assessments in languages other than English, and 

specify for which grades and content areas those assessments are available.  
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Recently arrived English learner students who are Spanish speakers in grades three through eight and 
grade 11 can take the state’s summative math assessment in Spanish. 

 

iii. Indicate the languages identified in question 3(i) for which yearly student 

academic assessments are not available and are needed.  

No additional assessments are needed at this time.  
 

iv. Describe how it will make every effort to develop assessments, at a 

minimum, in languages other than English that are present to a significant 

extent in the participating student population including by providing 

a. The State’s plan and timeline for developing such assessments, 

including a description of how it met the requirements of 34 CFR § 

200.6(f)(4);  

b. A description of the process the State used to gather meaningful input 

on the need for assessments in languages other than English, collect 

and respond to public comment, and consult with educators; parents 

and families of English learners; students, as appropriate; and other 

stakeholders; and  

c. As applicable, an explanation of the reasons the State has not been able 

to complete the development of such assessments despite making every 

effort. 

South Dakota does not have a language other than English present to a significant extent.  As such, the 
state has no plans to develop additional assessments in another language. See Appendix D for further 
information used to help inform this decision. (NOTE: Appendix D to be added before plan submission.) 
 

4. Statewide Accountability System and School Support and Improvement Activities (ESEA 

section 1111(c) and (d)): 

i. Subgroups (ESEA section 1111(c)(2)): 

a. List each major racial and ethnic group the State includes as a 

subgroup of students, consistent with ESEA section 1111(c)(2)(B). 

  
SD DOE will report and base accountability decisions on the following federally recognized student 
groups, or subgroups. 
 

Race/Ethnicity Program Participation 

White/Caucasian Students with Disabilities* 

Hispanic/Latino* English Learners* 

Black/African American* Economically Disadvantaged* 

American Indian/Alaska Native*  

Hawaiian/Pacific Islander  

Asian  

Two or More Races  

 
SD DOE also will report, for informational purposes only, on Homeless, Migrant, Foster, and Military-
Connected students, as well as gender. 
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Those subgroups with asterisks will comprise the super subgroup referred to as the Gap group.  See 
below for more detail. 
 

b. If applicable, describe any additional subgroups of students other than 

the statutorily required subgroups (i.e., economically disadvantaged 

students, students from major racial and ethnic groups, children with 

disabilities, and English learners) used in the Statewide accountability 

system. 

In addition to the above accountability subgroups, South Dakota also uses the super subgroups of Gap 
and Nongap.  The Gap group was conceived as a means of improving transparency in public reporting. 
Defining the Gap group has resulted in schools across South Dakota being accountable for an additional 
1,052 subgroups.    
 
The Gap group composition was calculated based on the achievement results from 2008-09, 2009-10, 
and 2010-11 school years.  The performance of students in each subgroup was compared to the 
performance of the “all students” group.  Those groups that performed consistently under the all 
students group became part of the Gap group; those that performed above comprised the Nongap 
group.   
 
South Dakota’s Gap group combines the following historically underperforming subgroups: 

 Economically disadvantaged    African American 

 Students with disabilities  Hispanic  

 English learners  American Indian/Alaska Native 
 
The following subgroups make up the Nongap group: 

 White/Caucasian  Asian/Pacific Islander 

 Two or more races  

 
A student is only counted once – either as one Gap group student or as one Nongap group student. 
 
The composition of the Gap group will be re-examined every five years, based on the previous three 
years’ performance.  The department re-ran results following issuance of the 2014-15 Report Card and 
determined that the Gap group composition should remain the same.  Following implementation of 
ESSA, SD DOE will next re-examine the Gap group composition following the 2019-20 school year. 
 
How exactly does the use of the Gap and Nongap groups increase transparency?  South Dakota 
maintains an n size of 10. Any group with fewer than 10 members is not published on the public Report 
Card. (That data does remain available to schools and districts through a secure private Report Card). 
 
A school with 100 students might break out like this:  

 White/Caucasian: 55  American Indian/Alaska Native: 9 

 English learners: 2  Two or more races: 9 

 African American: 9  Economically disadvantaged: 9 

 Hispanic: 9  Students with disabilities: 5 

 Asian/Pacific Islander: 9  All students: 100 
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In this scenario, the “all students” and “White/Caucasian” groups are the only ones with more than 10 
members, and therefore, the only groups whose data would be reported. That means 45 percent of the 
school’s students would not have their data reported, and their performance would essentially be 
masked. 
 
Here is what happens when the Gap group and Nongap groups are considered: 

 White/Caucasian: 55  Two or more races: 9 

 English learners: 2  Economically disadvantaged: 9 

 African American: 9  Students with disabilities: 5 

 Hispanic: 9  All students: 100 

 Asian/Pacific Islander: 9  Gap group (unduplicated count): 50 

 American Indian/Alaska Native: 9  Nongap group (unduplicated count): 50 
 
With this scenario, 45 percent of students left out of the first example are counted and reported via the 
super subgroup – which includes an unduplicated count of the students represented in the African 
American, Hispanic, American Indian, Economically Disadvantaged, and Students with Disabilities 
subgroups.  
 
Although the public cannot access how individual subgroups within the Gap group fared, creating this 
super subgroup provides more transparency than the previous comparison, which was limited to 
White/Caucasian versus the all students group.  Again, the super subgroup increases transparency to 
allow SD DOE to report on the performance of more students; SD DOE will continue to report on all 
subgroups with an n size of 10 or more, in addition to the Gap and Nongap super subgroups. 

 

c. Does the State intend to include in the English learner subgroup the 

results of students previously identified as English learners on the State 

assessments required under ESEA section 1111(b)(2)(B)(v)(I) for 

purposes of State accountability (ESEA section 1111(b)(3)(B))? Note 

that a student’s results may be included in the English learner subgroup 

for not more than four years after the student ceases to be identified as 

an English learner.  

X□ Yes 

□  No 

 

d. If applicable, choose
 
one of the following options for recently arrived 

English learners in the State:  

☒ Applying the exception under ESEA section 1111(b)(3)(A)(i); or 

☐ Applying the exception under ESEA section 1111(b)(3)(A)(ii); or 

☐ Applying the exception under ESEA section 1111(b)(3)(A)(i) or 

under ESEA section 1111(b)(3)(A)(ii).  If this option is selected, 

describe how the State will choose which exception applies to a 

recently arrived English learner. 

Click here to enter text. 

 

ii. Minimum N-Size (ESEA section 1111(c)(3)(A)):  

a. Provide the minimum number of students that the State determines are 

necessary to be included to carry out the requirements of any 

provisions under Title I, Part A of the ESEA that require 
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disaggregation of information by each subgroup of students for 

accountability purposes. 

SD DOE has long used and will continue to use an n size of 10 for both public reporting and for 
accountability determinations.  This n size will apply to all students, each subgroup, and the two super 
subgroups described above. This approach has been accepted for some time in the state, as it allows for 
inclusion of many small schools.  Using a number larger than 10 would exclude a large number of 
schools from accountability and would decrease transparency in the state. 
 
For indicators that aggregate multiple years’ worth of data (Student Achievement and English Language 
Proficiency), SD DOE will apply an n size of 10 over the years used for the indicator, rather than an n size 
of 10 for each individual year.  
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Group 
Schools not included in reporting, n = 10 Schools not included in reporting, n = 20 

# of all schools % of all schools # of all schools % of all schools 

All students     

Gap Group     

Nongap Group     

White/ Caucasian     

Hispanic/ Latino     

Black/ African 
American 

    

American Indian/ 
Alaska Native 

    

Hawaiian/ Pacific 
Islander 

    

Asian     

Two or more races     

Students with 
Disabilities 

    

English Learners     

Economically 
Disadvantaged 

    

TABLE TO BE UPDATED WITH SPRING 2017 DATA BEFORE SUBMISSION OF PLAN 

 
b. Describe how the minimum number of students is statistically sound.  

 

The decision regarding n size was made after discussions with Accountability Work Group members, SD 
DOE’s Technical Advisory Committee, SD DOE’s Parent Advisory Council, and by utilizing the recent 
Institute of Education Sciences Report “Best Practices for Determining Subgroup Size in Accountability 
Systems While Protecting Personally Identifiable Student Information.”  This number strikes a balance 
between inclusion and indicator stability in the system, ensuring that many of the small schools in the 
state are still included in the state accountability system, and ensuring transparency for stakeholders 
and parents related to student outcomes. Schools not meeting the minimum n-size of 10 at the school 
level undergo a Small and Special School Audit (see page 37) that utilizes a review of three years of data 
to determine whether the school is meeting accountability criteria. 
 

c. Describe how the minimum number of students was determined by the 

State, including how the State collaborated with teachers, principals, 

other school leaders, parents, and other stakeholders when determining 

such minimum number.  

During the course of its consultations on this plan, SD DOE brought together an Accountability Work 
Group comprised of school administrators, teachers, and other stakeholders with varied backgrounds to 
provide recommendations to the state.  This group considered the question of n size in the context of 
what South Dakota has utilized and how other states approach this question.  The group recommended 
continuing to use an n size of 10.  These discussions were also held in the English Learner Work Group 
meetings, Parent Advisory Council meetings, and have been ongoing discussions at Technical Advisory 
Committee meetings. 
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d. Describe how the State ensures that the minimum number is sufficient 

to not reveal any personally identifiable information.
3
  

South Dakota has long used an n size of 10 in order to report and hold schools accountable.  This 
established number has been demonstrated through research and peer review as effective in complying 
with the Family Educational Rights and Privacy Act to protect student information. 

South Dakota uses multiple techniques to provide protection against disclosure or identification of an 
individual student’s outcomes, including suppression of small group outcomes, suppression of 
complementary group outcomes, and suppression of small category outcomes. 

e. If the State’s minimum number of students for purposes of reporting is 

lower than the minimum number of students for accountability 

purposes, provide the State’s minimum number of students for 

purposes of reporting. 

 

N/A 

   

iii. Establishment of Long-Term Goals (ESEA section 1111(c)(4)(A)):  

a. Academic Achievement. (ESEA section 1111(c)(4)(A)(i)(I)(aa)) 

1. Describe the long-term goals for improved academic 

achievement, as measured by proficiency on the annual 

statewide reading/language arts and mathematics assessments, 

for all students and for each subgroup of students, including: (i) 

baseline data; (ii) the timeline for meeting the long-term goals, 

for which the term must be the same multi-year length of time 

for all students and for each subgroup of students in the State; 

and (iii) how the long-term goals are ambitious. 

SD DOE is working with its Technical Advisory Committee, Regional Education Lab, and experts from the 
Council of Chief State School Officers (CCSSO) to re-evaluate the state’s long- and short-term 
accountability goals to better align with the ultimate aspiration that all students leave the K-12 system 
college, career and life ready, and incorporating the following milestones: 

 Students enter 4th grade proficient in reading.   

 Students enter 9th grade proficient in math.  

 Native American students experience increased academic success, and the achievement gap for 
this subpopulation will be closed.  

 Students graduate high school ready for postsecondary and the workforce.  
 
SD DOE will continue to work towards setting appropriate interim accountability goals related to the 
above aspirational goals with the assistance of technical experts and stakeholder groups, including the 
state’s Committee of Practitioners.  At the most basic level, SD DOE will set a trajectory for where it 

                                                           
3 Consistent with ESEA section1111(i), information collected or disseminated under ESEA section 1111 shall be collected and 

disseminated in a manner that protects the privacy of individuals consistent with section 444 of the General Education Provisions 

Act (20 U.S.C. 1232g, commonly known as the “Family Educational Rights and Privacy Act of 1974”).  When selecting a 

minimum n-size for reporting, States should consult the Institute for Education Sciences report “Best Practices for Determining 

Subgroup Size in Accountability Systems While Protecting Personally Identifiable Student Information” to identify appropriate 

statistical disclosure limitation strategies for protecting student privacy.   

https://nces.ed.gov/pubs2017/2017147.pdf
https://nces.ed.gov/pubs2017/2017147.pdf
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wants the educational system to be in 13 years, when the fall 2017 cohort of kindergarteners is ready to 
leave the educational system in 2030-31.   
 
These goals are aspirational in nature and are directly aligned to the state’s goals such that in 2030-31: 

 100 percent of 8th graders will show proficiency on the statewide summative mathematics 
assessment, regardless of subpopulation membership. 

 100 percent of 3rd graders will demonstrate proficiency on the statewide summative English 
language arts assessment, regardless of subpopulation membership. 

 There will no longer be an achievement gap as measured by graduation or proficiency rates for 
our Native American student population. 

 
Over the course of the 2017-18 year, in-depth reviews of historical data and projections will be used to 
validate the process to ensure that goals are meaningful and are not just arbitrary numbers being 
reported. Inherent in the design will be a system of continuous improvement for all students and all 
schools.  Goals will be set to both: ensure that all groups are expected to grow or maintain proficiency 
levels; and set the expectation that those student groups and schools with the lowest levels of 
proficiency will grow more quickly as they work to close the achievement gap. 
 
Long-term goals are not anticipated to change, though interim targets will be reset every 13 years, 
setting a trajectory based on where the state wants the entering class of kindergarteners to be when 
they finish their public school educational career.  Once a target trajectory is set, it will not be altered 
until the end of the performance period unless unique circumstances intervene.    
 

2. Provide the measurements of interim progress toward meeting 

the long-term goals for academic achievement in Appendix A. 

 

Because 4th and 9th grade, which are five and 10 years into a student’s educational experience, serve as 
key markers in the state’s goal system, interim targets will be aligned to these grade expectations such 
that:  (NOTE: Data will be included in Appendix A when school year 2016-17 data is available and will be 
included prior to the submission of the state plan.) 
 

 In five years (2022-23), the proficiency expectation will be that all student groups, schools, 
and subpopulations will demonstrate both mathematics and  English language arts 
proficiency levels equal to the all students proficiency percentage as measured at the 50th 
percentile of public schools on the 2017 summative assessment. 

 

 In 10 years (2027-28), the proficiency expectation will be that all student groups, schools, 
and subpopulations will demonstrate both mathematics and  English language arts 
proficiency levels equal to the all students proficiency percentage as measured at the 75th 
percentile of public schools on the 2017 summative assessment. 

 

 Goals are set with the expectation that all student groups and subpopulations will perform 
at these levels with the intent that in 2030-31, the aspirational goal is that all students will 
demonstrate both English language arts and mathematics proficiency. 

 

3. Describe how the long-term goals and measurements of interim 

progress toward the long-term goals for academic achievement 
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take into account the improvement necessary to make significant 

progress in closing statewide proficiency gaps. 

 
Goals are set to both: ensure that all groups are expected to grow or maintain proficiency levels and set 
the expectation that those student groups and schools with the lowest levels of proficiency will grow 
more quickly as they work to close the achievement gap. The aspirational goal is such that there will be 
no achievement gap, but that all groups of students will be performing at the same level. 
 

b. Graduation Rate. (ESEA section 1111(c)(4)(A)(i)(I)(bb)) 

1. Describe the long-term goals for the four-year adjusted cohort 

graduation rate for all students and for each subgroup of 

students, including: (i) baseline data; (ii) the timeline for meeting 

the long-term goals, for which the term must be the same multi-

year length of time for all students and for each subgroup of 

students in the State; and (iii) how the long-term goals are 

ambitious. 

South Dakota’s goals for the Four Year Cohort Graduation rate will follow a similar pattern to those for 
Student Achievement.  Data trends and patterns will be used to set new goals in alignment with the 
state strategic plan for every subgroup.  Because of the transition to ESSA, baseline data will be set with 
the 2017-18 cohort graduation.  From there, goals and targets will be reset every 13 years.  Once a 
target trajectory is set, it will not be altered until the end of the performance period unless unique 
circumstances intervene.   

At the most basic level, SD DOE will set a trajectory for where it wants the educational system to be in 
13 years, when the fall 2017 cohort of kindergarteners is ready to leave the educational system in 2030-
31.   
 
These goals are aspirational in nature and are directly aligned to the state’s goals such that in 2030-31: 

 100 percent of students will graduate on time. 

 There will no longer be an achievement gap as measured by graduation or proficiency rates for 
our Native American student population. 

 
Over the course of the 2017-18 year, in-depth reviews of historical data and projections will be used to 
validate the process to ensure that goals are meaningful and are not just arbitrary numbers being 
reported. Inherent in the design will be a system of continuous improvement for all students and all 
schools.  Goals will be set to both: ensure that all groups are expected to grow or maintain proficiency 
levels; and set the expectation that those student groups and schools with the lowest levels of 
proficiency will grow more quickly as they work to close the achievement gap. 
 
Long-term goals are not anticipated to change, though interim targets will be reset every 13 years, 
setting a trajectory based on where the state wants the entering class of kindergarteners to be when 
they finish their public school educational career.  Once a target trajectory is set, it will not be altered 
until the end of the performance period unless unique circumstances intervene.    
 

2. If applicable, describe the long-term goals for each extended-

year adjusted cohort graduation rate, including (i) baseline data; 

(ii) the timeline for meeting the long-term goals, for which the 
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term must be the same multi-year length of time for all students 

and for each subgroup of students in the State; (iii) how the long-

term goals are ambitious; and (iv) how the long-term goals are 

more rigorous than the long-term goal set for the four-year 

adjusted cohort graduation rate.  

 

NA 

3. Provide the measurements of interim progress toward the long-

term goals for the four-year adjusted cohort graduation rate and 

any extended-year adjusted cohort graduation rate in Appendix 

A.  

Because 4th and 9th grade, which are five and 10 years into a student’s educational experience, serve as 
key markers in the state’s goal system, interim targets will be aligned to these grade expectations such 
that: (NOTE: Data will be included in Appendix A when school year 2016-17 data is available and will be 
included prior to the submission of the state plan.) 
 

 In five years (2022-23), the expectation will be that all student groups, schools, and 
subpopulations will demonstrate graduation rates equal to the all students graduation rate 
as measured at the 50th percentile of public schools in 2017. 

 

 In 10 years (2027-28), the expectation will be that all student groups, schools, and 
subpopulations will demonstrate graduation rates equal to the all students graduation rate 
as measured at the 75th percentile of public schools in 2017. 

 

4. Describe how the long-term goals and measurements of interim 

progress for the four-year adjusted cohort graduation rate and 

any extended-year adjusted cohort graduation rate take into 

account the improvement necessary to make significant progress 

in closing statewide graduation rate gaps. 
 
Goals are set to both: ensure that all groups are expected to grow or maintain current performance and 
set the expectation that those student groups and schools with the lowest levels of performance will 
grow more quickly as they work to close the achievement gap. The aspirational goal is such that there 
will be no achievement gap, but that all groups of students will be performing at the same level. 

 

c. English Language Proficiency. (ESEA section 1111(c)(4)(A)(ii)) 

1. Describe the long-term goals for English learners for increases in 

the percentage of such students making progress in achieving 

English language proficiency, as measured by the statewide 

English language proficiency assessment including: (i) baseline 

data; (ii) the State-determined timeline for such students to 

achieve English language proficiency; and (iii) how the long-

term goals are ambitious.   

South Dakota has two sets of goals in this area: individual student goals, as determined by the 
methodology detailed below, and statewide goals for groups and subgroups which follow the same 
aspirational trajectories set for student achievement and graduation rates. 
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South Dakota is using a measure of expected English proficiency growth as the core measure of English 
language proficiency.  Growth will be measured by utilizing a growth to target method, with students 
starting on a growth trajectory based on their composite proficiency level (PL) on the first English 
language proficiency (ELP) assessment they take in South Dakota.  Data trends and patterns will be used 
to set new goals in alignment with the state strategic plan.  Because of the transition to ESSA, baseline 
data will be set from the 2017-18 school year’s data.  From there, goals and targets will be reset every 
13 years.  Once a target trajectory is set, it will not be altered until the end of the performance period 
unless unique circumstances intervene.   
 
South Dakota understands that how quickly a student is able to achieve English language proficiency is 
in large part dependent on that student’s background.  SD DOE has therefore taken advantage of the 
opportunity ESSA affords to set unique, student-level goals for English Learners (ELs) to meet 
proficiency.  SD DOE has partnered with CCSSO and WIDA to provide technical assistance around its EL 
policies and measures of proficiency under ESSA.  Additionally, SD DOE worked with its English Learner 
Work Group to review options for measuring growth and proficiency to determine the best method for 
measuring this within the state accountability system. 
 
Although SD DOE assumed, before examining the state’s data, that how long students need to exit the 
program of English language supports is dependent both upon the grade level and the proficiency level 
at which the student entered the classroom, and that the age/grade level of a student was likely to have 
a stronger impact, the data bore out a different story.  Looking at the most recent six years of data on 
South Dakota’s EL population, a student’s initial proficiency level was the strongest indicator of time to 
exit, and students entering the EL designation for the first time in middle or high school at a specific 
proficiency level progressed at rates very similar to the rates of students entering the EL designation for 
the first time in early elementary school. 
 
Given this, SD DOE worked with its EL Work Group and a team of experts to balance both how the data 
played out for number of years students needed to exit with the underlying ideals for what the state’s 
expectation should be for students reaching proficiency.   
 
Bearing in mind those criteria, the statewide parameters for exiting were set at the following, using a 
composite score of 5.0 on the ACCESS 2.0 as the level for proficiency, with the baseline year considered 
year zero, and year one growth being calculated based on the second ACCESS 2.0 assessment. 
 

First ACCESS 2.0 Score Years to Exit after First ACCESS 2.0 

1.0 to 1.9 5 years 

2.0 to 2.9 5 years 

3.0 to 3.9 4 years 

4.0 to 4.9 3 years 

5.0 to 6.0 Exit 

 
In 2016-17, the following is the distribution of EL student English proficiency scores: 

Composite Score First-Identified EL Students Returning EL Students 

Not Tested   

1.0 to 1.9   

2.0 to 2.9   

3.0 to 3.9   

4.0 to 4.9   
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5.0 to 6.0   

TABLE TO BE UPDATED WITH SPRING 2017 DATA PRIOR TO PLAN SUBMISSION 

 
SD DOE also acknowledges that English language growth is uneven – many students make great gains 
the first year or two, only to taper off as they approach proficiency.  That trajectory will look different 
for every student.  In order to even the playing field, SD DOE will set interim targets, based on ACCESS 
2.0 composite scores, that expect equally spaced growth.  A student with five years to exit will be 
expected to make 20 percent progress towards exiting each year.  However, those interim targets are 
not reset every year – the trajectory is plotted out and set at the first ACCESS 2.0 assessment, allowing 
growth to be cumulative as long as a student continues to make progress.  Therefore, if a student makes 
significant gains the first year but slows in year two, the model is flexible to accommodate that pattern. 
 
Below is an example of what an individual student target trajectory would look like: 
Initial ACCESS 2.0 Level Years to Exit Year 1 Target Year 2 Target Year 3 Target Year 4 Target 

3.2 4 years 3.6 4.2 4.7 5.0 

 
As seen above, if the student scores a 3.9 in year one and a 4.2 in year two, the student is still 
considered “on track” to meet the state-defined exit goal despite her uneven trajectory. 
 
The above rubric gives schools and districts the information they need to check that they are moving ELs 
along sufficiently fast to achieve proficiency.  This goal and target rubric also form the backbone of the 
English Language Proficiency indicator, as detailed below. 
 
A standard setting process for the state’s ELP assessment conducted in summer 2016 has increased the 
rigor of the assessment.  As such, South Dakota will use the 2016-17 data as a baseline, and the 2017-18 
assessment data to determine the long-term goals for students, schools, districts, and the state. 
 
South Dakota’s overall goals for English language proficiency will follow a similar pattern to those for 
Student Achievement.    Because of the transition to ESSA, baseline data will be set with the 2017-18 
cohort graduation.  From there, goals and targets will be reset every 13 years.  Once a target trajectory 
is set, it will not be altered until the end of the performance period unless unique circumstances 
intervene.   

At the most basic level, the state will set a trajectory for where it wants the educational system to be in 
13 years, when the fall 2017 cohort of kindergarteners is ready to leave the educational system in 2030-
31.   
 
These goals are aspirational in nature and are directly aligned to the state’s goals such that in 2030-31: 

 100 percent of students will be on track to exit ELP status on time. 
 
Over the course of the 2017-18 year, in-depth reviews of historical data and projections will be used to 
validate the process to ensure that goals are meaningful and are not just arbitrary numbers being 
reported. Inherent in the design will be a system of continuous improvement for all students and all 
schools.  Goals will be set to ensure that all groups are expected to grow or maintain proficiency levels. 
 
Long-term goals are not anticipated to change, though interim targets will be reset every 13 years, 
setting a trajectory based on where the state wants the entering class of kindergarteners to be when 
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they finish their public school educational career.  Once a target trajectory is set, it will not be altered 
until the end of the performance period unless unique circumstances intervene.    
 
 

2. Provide the measurements of interim progress toward the long-

term goal for increases in the percentage of English learners 

making progress in achieving English language proficiency in 

Appendix A. 

Because 4th and 9th grade, which are five  and 10 years into a student’s educational experience, serve as 
key markers in the state’s goal system, interim targets will be aligned to these grade expectations such 
that: (NOTE: Data will be included in Appendix A when school year 2016-17 data is available, and will be 
included prior to the submission of the state plan.) 
 

 In five years (2022-23), the expectation will be that all student groups and schools will 
demonstrate ELP proficiency progress equal to the ELP proficiency progress rate as 
measured at the 50th percentile of public schools on the 2017 ELP assessment. 

 

 In 10 years (2027-28), the expectation will be that all student groups and schools will 
demonstrate ELP proficiency progress equal to the ELP proficiency progress rate as 
measured at the 75th percentile of public schools on the 2017 ELP assessment. 

 

 

iv. Indicators (ESEA section 1111(c)(4)(B)) 

a. Academic Achievement Indicator.  Describe the Academic 

Achievement indicator, including a description of how the indicator (i) 

is based on the long-term goals; (ii) is measured by proficiency on the 

annual Statewide reading/language arts and mathematics assessments; 

(iii) annually measures academic achievement for all students and 

separately for each subgroup of students; and (iv) at the State’s 

discretion, for each public high school in the State, includes a measure 

of student growth, as measured by the annual Statewide 

reading/language arts and mathematics assessments.  

The School Performance Index 
 
In order to differentiate among schools, South Dakota’s accountability system will be built on a 100-
point scale, called the School Performance Index (SPI).  Each school will be awarded a percentage of 
points out of 100 based on the school’s performance on each of the four indicators for which it is 
accountable (described below).  The score for each indicator is calculated by dividing the number of 
points earned by the maximum points possible for that indicator. These scores are summed to create a 
transparent method to show meaningful annual differentiation among schools. 
 
Two scales will be used, one for elementary and middle schools and one for high schools.  Districts and 
the state will be held to account for all indicators but will not receive SPI scores.  Schools will be 
identified for additional supports based on their performance on the SPI. Performance on each indicator 
will be reflected on each school, district, and the state report card through a dashboard layout.  This will 
allow stakeholders to quickly see information about key performance areas for schools and districts 
throughout the state, and allows stakeholders to focus on which indicators are most important to them.   
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Below is the breakdown of points each indicator will be allotted in the SPI: 
 
High School SPI Points Distribution: 

Indicator Maximum Points Available 

A
ca

d
em

ic
 In

d
ic

at
o

rs
 Student Achievement Math 20 

English Language Arts 20 

Total                                                                     40 

Four-Year Cohort Graduation 
12.5 

College and Career Readiness 
25 

English Language Proficiency 10 

High School Completion 12.5 

Total 100 

 
Elementary and Middle School SPI Points Distribution: 

Indicator Maximum Points Possible 

A
ca

d
em

ic
 In

d
ic

at
o

rs
 

Student Achievement Math 20 

English Language Arts 20 

Total                                                                     40 

Academic Growth English Language Arts – All Students 10 

Math – All Students 10 

English Language Arts – Lowest Quartile 10 

Math – Lowest Quartile 10 

Total                                                                    40                                                                      

English Language 
Proficiency 

10 

School Quality 10 

Total 100 

 
Student Achievement 
 
Measuring Student Achievement utilizing a measure of academic proficiency remains a hallmark of 
South Dakota’s accountability system. Academic proficiency will be worth 40 points at both the high 
school and elementary and middle school levels.   
 
Because of the many small schools and districts in the state, SD DOE will look at a rolling three-year 
picture of data to determine a school’s SPI points for this indicator – designated as “multi-year 
proficiency.”  Adding together three years’ worth of data evens out the peaks and valleys some small 
schools may see and allows for greater confidence in the results SD DOE reports.  This method also 
allows SD DOE to hold more schools accountable overall and hold more schools accountable for small 
pockets of students. 
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Although not factored into accountability scores for the indicator, current year test results are reported 
and will serve as the basis for long-term and interim goals.  Participation rates on the state assessment 
will be calculated and reported on a current year, not multi-year, basis. 
 
To award points for Student Achievement, SD DOE will examine the performance of both the Gap and 
Nongap groups on the state assessment in ELA and math (for a full explanation of these super 
subgroups, see above).  Using these super subgroups as additional reporting student groups will 
increase transparency and accountability within the system.  Points for the Gap and Nongap groups will 
be based on the percent of students in each group and summed to determine the final score for student 
achievement.  (Please note, however, that the performance of all students and all subgroups that meet 
the minimum n size will continue to be reported on the Report Card).   
 
The calculation for Student Achievement follows the process below: 
 
Phase I: Points are distributed between the performance of Gap and Nongap students.  Note that all 
calculations are based on adding together the most recent consecutive three years of data. 

1. Divide maximum allowable index points in half to allow equal weight for ELA and math. 
2. Calculate the number of students that fall into the Gap group and Nongap group by adding 

together the numbers. 
3. Calculate the percent of students in each of the Gap and Nongap groups by dividing each by the 

total number of students. 
4. Take the overall possible points (step 1) times the percent of students (step 3) in each group to 

get the points possible for each group. 
 
Below is a representation of Phase I: 

 
 

Phase II:  Student Achievement will be measured by looking at the achievement of all students, not just 
those scoring proficient or higher on the statewide assessment in ELA and mathematics in grades three 
through eight, and in the 11th grade for high schools.  These assessments have four performance levels, 
with Level 1 being the lowest level, Level 3 indicating proficiency, and Level 4 indicating advanced 
performance. 
 
The percentage of students scoring at each performance level is calculated and then multiplied by the 
point value given to that performance level (Level 1 = 0.25; Level 2 = .5; Level 3 (Proficient) = 1.0; Level 4 
= 1.25). To comply with the participation requirements under ESSA, untested students above the 
amount allowed in the law are included in the calculation and assigned a value of zero points for every 
percent of tests not taken above the five percent allowed. 
 

Step:  1 2 3 4 

  Overall Index 
points possible 

Number of 
Students 

% of Students Weighted Points 
Possible 

Math Gap 
20 

71 26.20% 5.24 

Non-Gap 200 73.80% 14.76 

ELA Gap 
20 

71 26.20% 5.24 

Non-Gap 200 73.80% 14.76 

Total  40   40 
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The below steps reflect how to calculate the percent of points earned based on the performance level of 
students on the assessment.  Note that all calculations are based on adding together the most recent 
consecutive three years of data. 

5. Determine the denominator for the calculation.  This number reflects the larger of either those 
students assessed or 95 percent of eligible students, as outlined in participation below. 

6. If a school met participation requirements for all students and all subgroups, continue to Step 7.  
If a school did not meet participation requirements at either the all students or a subgroup level, 
determine the number of students required to bring the school up to the 95 percent bar.  The 
students represented here are given a zero percent value. 

7. Determine the number of students scoring at Level 1 and translate into a percent of students 
using the denominator arrived at in Step 5.  These students are given a value of .25 percent. 

8. Determine the number of students scoring at Level 2 and translate into a percent of students 
using the denominator arrived at in Step 5.  These students are given a value of .50 percent. 

9. Determine the number of students scoring at Level 3 (proficient) and translate into a percent of 
students using the denominator arrived at in Step 5.  These students are given a value of 1.00 
percent. 

10. Determine the number of students scoring at Level 4 and translate into a percent of students 
using the denominator arrived at in Step 5.  These students are given a value of 1.25 percent. 

11. Add the value for each step derived above to arrive at the total points earned for the subgroup. 
 
Below is a representation of Phase II for the nongap students calculated above: 
 

  

Nonparticipants 
up to 95% 

Level 1 Level 2 Level 3 Level 4 Total Total 
Points 
Earned 

(% times 
possible) 

N-size 2 27 50 100 21 200 

Percent of total 1.00% 13.50% 25.00% 50.00% 10.50% 1 

Point value 0.00 0.25 0.50 1.00 1.25 
 

% of points earned 0.00% 13.50% 12.50% 50.00% 13.13% 79.00 11.66 

 
  

Phase III:  This phase translates the scores calculated in Phase II to the SPI points possible in Phase I. 
 

12. Calculate the percent scoring at each level (see Phase II) for each group. 
13. Add together the percent of points achieved for students through Phase II.  
14. Calculate the score for each group by multiplying the percent achieved in Step 11 by the 

weighted points for each group (Step 4). 

 

Step:  12 13 14 

  % of Points Possible 
Achieved 

Score Total Points for Student 
Achievement 

Math Gap 56.50% 2.96  
 
 
 
 

30.86 

Non-Gap 79.00% 11.66 

ELA Gap 62.00% 3.25 

Non-Gap 88.00% 12.99 

Total    
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Note: No school may earn more points than the maximum possible for the indicator. 
 
The chart below represents Phase I, Phase II and Phase III to arrive at a final Student Achievement score 
in Math: 

Step 2 3 4 6 6 7 7 8 8 9 9 10 10 11 and 13 14 

 

# 
Stu
den
ts 

% of 
Kids 

Weighted 
Points (% 

Kids X 
Points) 

% 
nonp
artici
pants 

Points 
Nonparts 

% 
Level 

1 

Points 
Level 

1 

% 
Level 

2 

Points 
Level 

2 

% 
Level 

3 

Points 
Level 

3 

% 
Level 

4 

Points 
Level 

4 

% of 
Points 

Possible 

SPI Points 
(Step 4 x 
Step 13) 

Gap 71 26.20 5.24 0.00 0.00 25.00 0.63 53.00 2.65 15.00 1.50 7.00 0.88 56.50 2.96 

Nongap 200 73.80 14.76 1.00 0.00 13.50 0.34 25.00 1.25 50.00 5.00 10.50 1.31 79.00 11.66 

Result for 
Math 271 100 20.00 

           

14.62 

 
 

 
b. Indicator for Public Elementary and Secondary Schools that are Not 

High Schools (Other Academic Indicator). Describe the Other 

Academic indicator, including how it annually measures the 

performance for all students and separately for each subgroup of 

students.  If the Other Academic indicator is not a measure of student 

growth, the description must include a demonstration that the indicator 

is a valid and reliable statewide academic indicator that allows for 

meaningful differentiation in school performance.  
Academic Growth 
 
Academic Growth was first introduced as an indicator on South Dakota’s 2015-16 Report Card.  This 
indicator was developed in conjunction with stakeholder work groups and support from the state’s 
Regional Education Lab and is applied to elementary and middle schools (grades four through eight).  
The indicator uses Student Growth Percentiles (SGPs) as a means of predicting how a student is growing 
on the state summative assessment from year to year compared with that student’s peers.  It also 
provides information about whether in three years, based on observed patterns, a student is likely to 
remain proficient or reach proficiency.   
 
SGPs are a means of statistical modeling that group students into peer groups.  Students are compared 
with other South Dakota students who score similarly on the summative assessment.  Comparing peers 
with peers provides for a more accurate picture of how well a student is growing academically from year 
to year, based on how the student is performing relative to students performing at similar levels. 
 
Points for Academic Growth are based on the growth of all students and the growth of the students in a 
school who scored in the lowest quartile on the previous year’s assessment.  Using a lowest quartile 
consideration, instead of a Gap/Nongap calculation, holds all schools accountable for closing the 
achievement gap for their students most at need. 
 
The denominator for Academic Growth will consist of students in the current test administration year 
for which SD DOE has a recorded score on the same assessment and the same subject area in a previous 
year. 
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Academic Growth for all students in the denominator will be calculated using SGPs.  Although every 
student will be assigned an SGP, which will be made available to parents and teachers, the SGP score for 
the majority of students will not count towards the Academic Growth key indicator score.  Rather, the 
numerator for Academic Growth consists of those students included in the growth calculation who met 
the state’s growth expectations.  Those expectations include: 

 Keeping Up: Those students who score at a Level 3 or 4 and whose projected growth over a 
three-year time splan predicts they will maintain proficiency; 

 Catching Up: Those students who did not achieve a Level 3 or 4 on the current year’s 
assessment but whose projected growth over a three-year time span predicts they will achieve 
proficiency within those three years; 

 Very High Growth: Students who did not achieve a Level 3 or 4 on the current year’s 
assessment, whose growth is not projected to allow them to reach proficiency over the three-
year time horizon, but who achieved an SGP of 70 or higher. 

 
Schools will earn points based on the percent of students meeting growth expectations for all students 
and the lowest quartile; SD DOE will report the performance separately for all students, all subgroups, 
the Gap and Nongap super subgroups, and at the state, district, and school levels. 
 
To translate into the SPI, a total possible 40 points will be available, split among four “buckets:”  

 10: Percentage of all students meeting growth expectations in ELA; 

 10: Percentage of all students meeting growth expectations in math; 

 10: Percentage of lowest quartile students meeting growth expectations in ELA; 

 10: Percentage of lowest quartile students meeting growth expectations in math. 
 
Below is an explanation of the Academic Growth calculation: 

1. Determine the students who will comprise the All Students group.   
2. Out of the All Students group, calculate those who achieved growth levels on the ELA portion of 

state summative assessment who meet the definitions of Keeping Up, Catching Up, and Very 
High Growth.  Repeat for the math assessment. 

3. Calculate the All Students points earned in math and ELA, respectively, by dividing the All 
Students number by the number of students who met growth expectations. 

4. Determine the Lowest Quartile group (the 25 percent of students who scored the lowest on the 
previous year’s assessment):  

 Substep a: Start with the school’s All Students group.  Multiply the number of students in  
the All Students group by .25 to determine the number of students required to  
comprise the Lowest Quartile. 

 Substep b: Calculate a z-score for every student’s prior year performance.  Using the z- 
score ensures that the lowest quartile is not overrepresented by students in the 4th  
and 5th grades.   

Substep c: Take the number of students required to comprise the Lowest Quartile,  
working from the bottom z-scores until the number of students is reached.   
Those students comprise the Lowest Quartile group. 

5. Out of the Lowest Quartile group, calculate those who achieved growth levels on the ELA 
portion of state’s summative assessment that meet the definitions of Keeping Up, Catching Up, 
and Very High Growth.  Repeat for the math assessment. 
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6. Calculate the Lowest Quartile SPI score in math and ELA, respectively, by dividing the number of 
students in the Lowest Quartile by the number of students in the Lowest Quartile who met 
growth expectations. 

7. Add together the SPI points for the All Students ELA and math to the Lowest Quartile ELA and 
math to arrive at the final Academic Growth SPI score. 

 
Sample Distribution Chart: 

 Math ELA Total 

 % Meeting Growth 
Expectations 

Points % Meeting Growth 
Expectations 

Points Points  
 

All Students 78.00 7.80 73.09 7.31 15.11 

Lowest Quartile 
based on 
Achievement 

61.30 6.13 59.03 5.90 12.03 

Total   27.15 

 

 

c. Graduation Rate. Describe the Graduation Rate indicator, including a 

description of (i) how the indicator is based on the long-term goals; (ii) 

how the indicator annually measures graduation rate for all students 

and separately for each subgroup of students; (iii) how the indicator is 

based on the four-year adjusted cohort graduation rate; (iv) if the State, 

at its discretion, also includes one or more extended-year adjusted 

cohort graduation rates, how the four-year adjusted cohort graduation 

rate is combined with that rate or rates within the indicator; and (v) if 

applicable, how the State includes in its four-year adjusted cohort 

graduation rate and any extended-year adjusted cohort graduation rates 

students with the most significant cognitive disabilities assessed using 

an alternate assessment aligned to alternate academic achievement 

standards under ESEA section 1111(b)(2)(D) and awarded a State-

defined alternate diploma under ESEA section 8101(23) and (25).  
 
Graduation Rate 
 
The Four-Year Cohort Graduation Rate (Graduation Rate) indicator is incorporated as laid out in ESSA.  
SD DOE will measure the number of students who graduate in four years with a regular high school 
diploma divided by the number of students who form the adjusted cohort for that graduating class.   
 
At this time, South Dakota does not have alternate academic achievement standards and does not 
award a state-defined alternate diploma. 
 
Schools will earn points based on the all students subgroup; SD DOE will report the performance 
separately for all students, all subgroups, the Gap and Nongap super subgroups, and at the state, 
district, and school levels. 
 
Below is the Graduation Rate Calculation for 2017-18: 
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Numerator = Number of cohort members who graduate in four years with a regular high school diploma 

  
Denominator = Number of first-time 9th graders in fall 2014 (starting cohort year), plus students who transfer into,  
minus students who are removed from the cohort during the school years 2014-15, 2015-16, 2016-17 and 2017-18 

 
Below is an example of the calculation for the Graduation Rate indicator: 

1. Calculate the percent of students meeting the Four-Year Cohort Graduation definition.   
2. Calculate the score by multiplying the rate times the points available.   
3. The result is the points for Graduation Rate indicator. 

 

Sample Distribution Chart: 
 

  

Step: 1 2 3 

  
Rate as % 

Points 
Available 

Total points 
for Indicator 

Four-year Cohort 
Graduation Rate 

92.75% 12.5 
 

11.59 Total   

 

 

d. Progress in Achieving English Language Proficiency (ELP) Indicator. 

Describe the Progress in Achieving ELP indicator, including the 

State’s definition of ELP, as measured by the State ELP assessment.  

 
South Dakota’s unique challenges in ensuring English learners (ELs) are proficient are reflected in the 
considered design of the English Language Proficiency (ELP) indicator.  South Dakota’s ELs are diverse.  
They come from refugee camps with no formal schooling, as children of migrant workers with 
interrupted education, and as immigrants from a variety of backgrounds.  ELs in South Dakota also have 
lived here for generations – as members of a Hutterite colony whose first language is Hutterite (a form 
of German) and American Indian students whose primary language at home is English, but with a very 
strong native language influence.  Adding to the complexity of the picture is that most districts have no 
ELs.  Some districts with low incidence EL numbers may reach the n size of 10 over a three-year period, 
while others may not reach an n size of 10, even when aggregating multiple years of data. Only a few 
districts have consistent and significant populations of ELs. 
 
SD DOE designed its ELP indicator based on the state’s student-level ELP goals and exit criteria and 
designed the indicator to focus on the growth students are making towards ELP.  The point structure for 
the ELP indicator is similar to that of Student Achievement, in that schools earn a percentage of points 
based on how their ELs are performing towards the state’s goals for reaching for language proficiency – 
defined as a composite score of 5.0 on the ACCESS 2.0 assessment.   
 
The point of entry to the indicator is a student’s first ACCESS 2.0 assessment.  The indicator is structured 
to consider separately students taking ACCESS 2.0 for the first time and students’ growth on the ACCESS 
2.0. Expectations for growth trajectories are detailed on pages 18-19. 
 
The cumulative percentage of:  first-identified and returning EL students falling into each category is 
calculated and then multiplied by the point value given to that category (not tested = 0 points; returning 
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students tested but not growing = 0.25; returning students showing some growth but not meeting 
trajectories = .5; first-identified students tested or returning students on track to exit on time = 1.0; 
returning students exiting early = 1.25). This is better explained by looking at first-identified and 
returning students separately. 
 
First-identified students (students without a previous ACCESS 2.0 test score): 

 Students who entered a South Dakota public school before or during the ACCESS 2.0 test 
window and were required to take the assessment but did not, are assigned to the category 
earning zero points. 

 Students who took the ACCESS 2.0 assessment for the first time are assigned to the category 
earning one point. 
 

For students with at least one previous ACCESS 2.0 score:  

 Students who were required to take ACCESS 2.0 but did not will be assigned to the category 
worth zero points. 

 Students who took ACCESS 2.0 as required but either lost proficiency or failed to make progress 
will be assigned to the category worth 0.25 points. 

 Students who are not on track to exit within the prescribed time frame but who have 
nevertheless progressed in proficiency are assigned to the category worth 0.50 points. 

 Students who are either on track to exit within the prescribed time frame or who exited on time 
are assigned to the category worth 1.0 point. 

 Students who exit ahead of the prescribed timeframe are assigned to the category worth 1.25 
points. 

 
Once all EL students have been assigned to the appropriate category as denoted above, the cumulative 
percentages of students in each point category are multiplied by the point level, and by the points 
available for the indicator to create a calculated EL indicator score. 
 

  

Newly-
identified 

EL, not 
tested 

Returning 
EL, not 
tested 

Returning 
EL, 

tested, 
no 

growth 

Returning 
EL, 

growing 
but not 
meeting 

goals 

Newly-
identified 
EL, tested 
or exited  

Returning 
EL, tested, 
meeting 
growth 
goals 

Returning 
EL, tested, 
early exit Totals 

Total 
Points 
Earned 
(lesser 
of 10.0 
or sum 
of all 

points) 

N-size 10 10 20 20 10 20 10 100 

Percent of total EL 10.00% 10.00% 20.00% 20.00% 10.00% 20.00% 10.00% 1 

Point value 0 0.25 0.5 1.00 1.25 
 

Points earned 0 0.50 1.00 3.00 0.13 4.63 4.63 

Note: No school may earn more than 10 points for the indicator. 
 
Establishing a continuum of points, including bonus points for early exiters, will recognize schools for 
continuing to work with ELs to ensure they reach the needed language proficiency to participate fully in 
the classroom with their peers as quickly as possible.   
 
As noted above, South Dakota’s districts vary widely in the number of ELs they serve.  Any school 
meeting an n size of 10 will be held accountable and receive points based on the performance of its 
students for the ELP indicator.  If a school in a district does not meet the EL n size of 10 over three years, 
but the district as a whole served 10 or more ELs over three years, that school will receive the 
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percentage of points earned at the district level for the indicator.  If a district had ELs in the three years 
considered but did not meet the n size of 10 in those three years, the points for the ELP indicator will be 
redistributed to the academic indicators.  In this way, SD DOE will be able to hold the maximum number 
of districts accountable for the growth of their EL students.  
 
Schools will earn points based on the all students group; SD DOE will report the performance separately 
for all students, all subgroups, and at the state, district, and school levels, only publicly providing 
information for those groups meeting the appropriate n size. 
 
South Dakota’s growth goals combined with its ELP indicator set out an aggressive standard that also 
acknowledges ELs enter the classroom from different social and academic backgrounds.  Allowing 
schools extra time to work with those in most need, while still incentivizing a quick timeframe for 
achieving proficiency, will cater to the needs of EL students to successfully complete their academic 
programs. 

 

e. School Quality or Student Success Indicator(s). Describe each School 

Quality or Student Success Indicator, including, for each such 

indicator: (i) how it allows for meaningful differentiation in school 

performance; (ii) that it is valid, reliable, comparable, and statewide 

(for the grade span(s) to which it applies); and (iii) of how each such 

indicator annually measures performance for all students and 

separately for each subgroup of students. For any School Quality or 

Student Success indicator that does not apply to all grade spans, the 

description must include the grade spans to which it does apply.  
 

Elementary and Middle Schools: School Quality = Attendance 
 
Beginning with the 2014-15 school year, SD DOE began examining individual student attendance 
patterns as a means of capturing attendance for its accountability system.  This was a departure from its 
previous attendance collection measure of Average Daily Attendance. With this change, South Dakota 
saw a dramatic shift in what the indicator now revealed about attendance patterns in the state.  By 
reporting out the percent of students who met the state definition of chronically absent students, the 
system no longer allowed pockets of chronically absent students to be masked by the data of those 
students with near perfect attendance.  This switch provided greater differentiation.  Out of the 2015-16 
school year, school-level rates of students meeting attendance benchmarks ranged from 100 percent 
down to 25 percent of students meeting the benchmark, with a median of 85 percent. 
 
Following this shift to a measure of attendance patterns, rather than average attendance, SD DOE began 
providing additional resources, such as family engagement strategies and a media campaign, aimed at 
increasing attendance as a means to support districts in addressing chronic absenteeism.  
 
Initially, SD DOE will continue to use attendance as its indicator of School Quality under ESSA.  However, 
SD DOE will change its definition of chronic absenteeism to a student who misses more than 10 percent 
of his enrolled days, versus the 94 percent SD DOE applied under the ESEA Flexibility Waiver.  This allows 
for more consistency in public reporting. 
 
Schools will receive SPI points for accountability based on the percent of students who attended 90 
percent or more of their enrolled days, exclusive of exempt absences.  The indicator is worth 10 points; 
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a hypothetical school with 79.54 percent of students attending 90 percent of their enrolled days would 
receive 7.95 points out of a possible 10. 
 
This indicator has been and will continue to be calculated for all elementary and middle schools (grades 
K-8).  Schools will earn points based on the all students group; SD DOE will report the performance 
separately for all students, all subgroups, the Gap and Nongap super subgroups, and at the state, 
district, and school levels. 
 
In the long term, SD DOE does not expect attendance to be the sole School Quality indicator at the 
elementary and middle school levels, and will continue to  seek innovation in designing an indicator 
related to school culture and safety, as requested by stakeholder groups during the development of the 
state plan.  During the initial phase of ESSA implementation, SD DOE will work to develop and pilot 
additional indicators of School Quality in response to significant public desire to incorporate an indicator 
other than strictly attendance.  Public stakeholder input has centered around the concept of safe and 
healthy schools, as well as cultural competency – including discussions of cultural heritage and 
incorporation of the Oceti Sakowin Essential Understandings  (see: 
http://indianeducation.sd.gov/documents/OcetiSakowinEUS.pdf). The pilot will allow SD DOE to ensure 
that any indicator chosen to enhance or replace attendance is valid and reliable across South Dakota’s 
diverse school systems. 
 
High Schools: School Quality = High School Completion 
 
High School Completion Rate is the percent of students in the most recently completed school year who 
have attained a diploma or a high school equivalency.  Students included for this purpose are those who 
have attained a diploma or high school equivalency in the most recently completed school year divided 
by the sum of the number of students who attained or potentially could have attained a diploma or high 
school equivalency in the most recently completed school year.   This would include students who 
graduated outside of the traditional four-year timeframe (both early and late graduates). This rate will 
be calculated for every school, district, and the state, and for every subgroup at each level.   
 
Utilizing both the Four-Year Cohort and High School Completion rates in the state’s overall 
accountability system fulfills federal accountability provisions, while also recognizing the work many 
high schools are accomplishing throughout the state.  All would acknowledge that the goal is to see 
every student graduate within four years.  However, the reality is that is not always possible.  By 
incorporating a High School Completion rate, schools will be rewarded for getting students across the 
finish line, however that may happen. 
 
Below is the High School Completion Rate calculation for 2017-18: 

Numerator = Number of students who obtained a high school diploma or high school equivalency in the current 
school year 

  
Denominator = Dropouts (Grade 9 dropouts in 2014-15 + Grade 10 dropouts in 2015-16 + Grade 11 dropouts in 
2016-17 + Grade 12 dropouts in 2017-18) + the number of students who obtained a high school diploma or high 

school equivalency in the current school year 

 
 
 

http://indianeducation.sd.gov/documents/OcetiSakowinEUS.pdf
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f. Other Academic Indicator – High School Level.  
 
College and Career Readiness (CCR) 
 
South Dakota has chosen to incorporate an additional academic indicator at the high school level – 
college and career readiness.  How students are prepared for life outside the doors of K-12 education is 
tied to workforce needs and the standards for readiness to take credit-bearing postsecondary 
coursework at the state’s universities and technical institutes.  As noted previously, South Dakota has an 
aspiration that all students leave the K-12 education system college, career and life ready.  To that end, 
SD DOE has designed a robust indicator to provide relevant information to communities about how well 
schools are preparing graduates for that next step. 
 
South Dakota has measured CCR as part of its SPI since the 2012-13 school year.  However, the tools for 
measurement in years past were limited and only provided a narrow glimpse into whether students 
were ready for college.  SD DOE worked with an array of stakeholders to design an indicator based on 
multiple ways – including both assessments and coursework – for a student to show readiness.  Some of 
these options – for example, the low-cost dual credit program for high school juniors and seniors – are  
also supported financially by the state; using a more robust indicator in turn provides taxpayers 
information on the return for their investment in the next generation of state leaders. 
 
Under this umbrella of CCR, SD DOE plans to pilot a framework of career advising, early postsecondary 
opportunities, and work-based learning experiences that pave the way for students to make informed 
decisions about their postsecondary and career plans.  
 
Overall Framework: Schools will earn full credit for each graduate who meets the requirements as 
detailed below.  Schools will earn half credit for any graduate who meets either the assessment or 
coursework option.   

Clarifying Points: 

 The option to demonstrate college and career readiness is available to students who graduate and is 
based on the previous year’s graduating cohort.       

 The benchmarks can be achieved at any point during a student’s high school career.  If an 
assessment or course is taken multiple times, only the best mark will be considered.   

 Additional options (as denoted with an asterisk) will be phased in as SD DOE builds the data 
collection processes to capture accurately student experiences. 
 

Assessment of Readiness Progress Towards Post High School Credential 

   Student must meet 1 readiness indicator    Student must meet 1 progress indicator 

English and Math Readiness 

 English Readiness (must meet 1 of 3 options) 
o SBAC Level 3 or 4 in ELA 
o ACT English sub-score of 18   
o Completion of state-approved high 

school remediation for English 

 Math Readiness (must meet 1 of 3 options) 
o SBAC Level 3 or 4 in math 

CTE Concentrator 

 2 units within 1 career cluster 
 

Dual credit or concurrent course* 

 Completed with a C or better 

Advanced Placement course* 

 Completed with a C or higher 
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o ACT math sub-score of 20 
o Completion of state-approved high 

school remediation for math 

Advanced Placement exam 

 Completed with a score of 3 or higher 

National Career Readiness Certificate  

 Silver certification or higher 

2 CTE foundational courses or capstone 
experiences*  

 Completed with a C or higher 
* denotes those pieces that will be phased in over time as data systems are developed 

 
Valid, Reliable, and Statewide: 
As SD DOE has been building the College and Career Readiness indicator for the past five years, it can 
say with certainty that any high school with at least one graduate has the opportunity to earn all or a 
portion of the 25 points available for this indicator.  The Smarter Balanced assessment is given to all 11th 
graders.  Additionally, the state helps students access dual credit opportunities through the SD BOR 
institutions and the state’s Technical Institutes by underwriting the cost, making these credits available 
for $48.33 per credit – a savings of more than $250 per credit.  SD DOE acknowledges that not every 
school or district offers every option available above.  Virtual learning opportunities and state funding 
have closed that gap, however.  Every district in the state does have multiple options through this 
indicator to demonstrate they are preparing their students. 
 
SD DOE was also precise in choosing the options for this indicator.  Starting with the desire to move 
beyond South Dakota’s previous, assessment-only CCR indicator, stakeholders looked at what ways a 
student could prove readiness for life after high school.  Understanding that an accountability system 
cannot capture every pathway, the work group looked to proven measures throughout the country, as 
well as well-established and common pathways within the state.  Although SD DOE does not yet have 
the data processes in place to collect some of these pathways for the 2017-18 school year, it is the 
intention to work towards the robust measure as laid out above. 
 
To award points for this indicator, the prior year’s graduating class data will be examined and students 
will be classified into one of three categories: 

 No indicators met 

 Either Assessment of Readiness OR Progress Towards Post High School Credential met 

 Both indicators met 
 
The relative percent of students in each category will be multiplied by the points possible as follows: 

 No indicators met = 0 points 

 Either Assessment of Readiness OR Progress Towards Post High School Credential met = 0.5 
points 

 Both indicators met = 1.0 point 
 

These points will be summed and will represent the percentage of points earned for this indicator. This 
percentage will be multiplied by the total points possible for the indicator to arrive at the school’s 
earned points.   
 
Schools will earn points based on the all students group; SD DOE will report the performance separately 
for all students, all subgroups, the Gap and Nongap super subgroups, and at the state, district, and 
school levels. 
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v. Annual Meaningful Differentiation (ESEA section 1111(c)(4)(C)) 

a. Describe the State’s system of annual meaningful differentiation of all 

public schools in the State, consistent with the requirements of section 

1111(c)(4)(C) of the ESEA, including a description of (i) how the 

system is based on all indicators in the State’s accountability system, 

(ii) for all students and for each subgroup of students. Note that each 

state must comply with the requirements in 1111(c)(5) of the ESEA 

with respect to accountability for charter schools. 
 
Performance on each indicator will be reflected on each school’s, district’s, and the state report card 
through a dashboard layout.  This will allow stakeholders to make their own judgments on the 
performance of schools and districts throughout the state, as well as determine what of the indicators 
are most important to them.   
 
In order to differentiate schools, SD DOE will run an accountability system built on a 100-point scale, the 
School Performance Index (SPI).  Each school will be awarded a percentage of points out of 100 based on 
the school’s performance on each SPI indicator.  Two scales will be used, one for elementary and middle 
schools and one for high schools.  Districts and the state will be held to account for all indicators but will 
not receive SPI points.  The weights in the SPI are designed to follow federal guidelines and to mirror 
South Dakota’s aspiration that all students graduate college, career and life ready.   
 
Schools will be differentiated based on their performance on the SPI.  For example, schools will be 
designated for Comprehensive Support based on the lowest five percent of SPI scores for Title I schools.   
 
Points will be earned based on all students within an indicator and at times, different weights will be 
ascribed based on subgroup performance.  For a more detailed description of how weights will be 
derived for each indicator, please see the description of indicators above. 
 
Additional information that provides meaningful context will be presented on each school’s Report Card 
in accordance with the provisions of the law and at the recommendation of key stakeholder groups such 
as SD DDOE’s Parent Advisory Council.  
 
Reporting of School-level Financial Information 
 
ESSA Section 1111(h)(1)(x) requires that the state and districts report per-pupil expenditures of federal, 
state, and local funds, at the school level.  This requires reporting of information at a level and detail 
that was not previously gathered in South Dakota.   
 
The state organization of school business officials has selected several school business officials to work 
with SD DOE to review current financial reporting and begin to work towards the goal of meeting the 
new reporting requirements.  Throughout the 2017-18 school year, with the help of this work group, SD 
DOE will survey districts and analyze how and what changes must be implemented to report 
expenditure data at the school level and by funding source.  Once the changes are determined, an 
important next step will be to provide training opportunities for all school business officials to learn, to 
understand, and to utilize the new financial coding. 
 
Any financial reporting change cannot be implemented quickly and must be planned well in advance to 
allow time for districts to prepare budgets implementing the changes, utilize the coding changes for a 
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full fiscal year, and then collect and report the financial data at the end of the fiscal year.  Therefore, it is 
SD DOE’s intention to continue to work with the work group to provide new expenditure coding and to 
implement and test those changes on a pilot basis in the 2018-19 school year.  Public reporting of the 
per-pupil expenditure data would be rolled out by December 2020, based on the 2019-20 school year. 

 
b. Describe the weighting of each indicator in the State’s system of 

annual meaningful differentiation, including how the Academic 

Achievement, Other Academic, Graduation Rate, and Progress in ELP 

indicators each receive substantial weight individually and, in the 

aggregate, much greater weight than the School Quality or Student 

Success indicator(s), in the aggregate.  
 
South Dakota’s system of indicators flows from the aspiration that all students graduate college, career 
and life ready.  The model rewards growth, while also acknowledging certain benchmarks, such as 
proficiency and graduation, remain important to a student’s success.  To get there, the system provides 
schools with unique student achievement targets that encourage continuous and ongoing improvement.  
Rather than focusing almost exclusively on student proficiency on a single assessment, it encompasses 
multiple indicators that are critical pieces in preparing students for the rigors of the 21st century world.   
 
Below is the breakdown of points each indicator will be allotted in the SPI: 
High School SPI Points Distribution: 

Indicator Maximum Points Available 

A
ca

d
em

ic
 In

d
ic

at
o

rs
 Student Achievement Math 20 

English Language Arts 20 

Total                                                                     40 

Four-Year Cohort Graduation 
12.5 

College and Career Readiness 
25 

English Language Proficiency 10 

High School Completion 12.5 

Total 100 

 
Elementary and Middle School SPI Points Distribution: 

Indicator Maximum Points Available 

A
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d
em

ic
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d
ic
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o

rs
 

Student Achievement Math 20 

English Language Arts 20 

Total                                                                     40 

Academic Growth English Language Arts – All Students 10 

Math – All Students 10 

English Language Arts – Lowest Quartile 10 

Math – Lowest Quartile 10 

Total                                                                    40                                                                      

English Language 
Proficiency 

10 

School Quality* 10 

Total 100 
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* As noted above, this will be measured through Attendance for the 2017-18 and 2018-19 school years, 
at which point South Dakota will transition indicators. 
 
Substantial weight in the aggregate will be given to the three academic indicators at each level, as noted 
above, while still representing the values and the realities of the South Dakota accountability system.   
 
In the event that a school cannot meet the minimum n size of 10 for accountability in a given indicator, 
even when aggregating data, points will be redistributed to the other indicators as follows: 

 EL indicator n-size insufficient when aggregated at school, district levels: 10 points reallocated 
evenly across other academic indicators (elementary and middle school: Achievement and 
Growth; high school: Achievement and High School Completion). 

 All other indicators with insufficient n: Points distributed across all indicators for which a school 
is accountable. 

 
c. If the States uses a different methodology or methodologies for annual 

meaningful differentiation than the one described in 4.v.a. above for 

schools for which an accountability determination cannot be made 

(e.g., P-2 schools), describe the different methodology or 

methodologies, indicating the type(s) of schools to which it applies.   
 
Schools with no tested grades:  A significant portion of points at the elementary and middle school levels 
will be derived from performance on the state summative assessments.  If a school has no tested 
grades, it will be designated as a “Feeder School.”  Feeder Schools will then be paired with a school that 
has tested grades and into which the majority of the Feeder School’s students enroll.  The paired school 
will be designated as a “Receiver School.”  Feeder Schools will receive the SPI points of their Receiver 
Schools for Student Achievement and Academic Growth.  Each school will maintain its own distinct 
performance and SPI points for the School Quality indicator and for the English Language Proficiency 
indicator.  Feeder schools also receive the same designation as their Receiver schools.   
 
Small and Special School Audit: Due to South Dakota’s unique geography and composition of its 
population, some schools do not meet the state’s n size of 10 for public reporting at a school level; one 
district does not even meet the n size.  In addition, schools scattered throughout the state meet unique 
needs and challenges of students beyond a student’s education.  It is inappropriate or even impossible 
to apply the rules of the SPI process as laid out above to these schools.  Yet SD DOE continues to ensure 
that these schools are not forgotten in overall accountability through the Small and Special School Audit 
process, a process run annually. 
 
Any school with a tested population of fewer than 10 students over three years would automatically 
qualify for the Small and Special School Audit.   
 
Schools serving special populations will be determined on a case-by-case basis.  SD DOE will examine the 
nature of potential “special” schools by determining whether the school’s focus is distinct (i.e., English 
language instruction, special education transition services, etc.).  SD DOE will then approach the 
superintendent with an invitation to apply for special school status.  Through the application, the 
superintendent will be asked to outline the mission of the school, how the school can or cannot meet 
traditional accountability requirements, and how the district would propose SD DOE hold the school 
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accountable.  Once a school successfully receives a “special” designation, that designation will remain 
with the school so long as the school’s mission remains.   
 
Schools designated as small or special will be evaluated by a team with representatives from across SD 
DOE.  The teams will evaluate the school’s performance over the past three years to identify trends.  As 
needed, the teams also will pull additional data to evaluate the school against the criteria established 
through the application process.  Should promising or concerning trends become evident through this 
individualized examination, small and special schools will be eligible for designation.  Should SD DOE 
determine a designation is warranted, the same process would follow as for other identified schools.  
Whether exit criteria would be met will again be evaluated through the Small and Special School Audit. 
 
Students Attending Unique Facilities:  In certain circumstances, students attend institutions whose 
mission is not primarily education, but rather to address unique needs students may have (i.e., 
behavioral, incarceration, etc.).  In these circumstances, the student either will remain accountable to 
his or her resident district (and thus, her results are reflected in the district Report Card) or, in the case 
of state placement, the student will remain accountable at the state level (and his results reflected in 
the state Report Card). 
 
In this manner, SD DOE will hold every school across the state, regardless of size or mission, to the same 
rigorous standards in meeting the needs of 21st century learning. 

 

vi. Identification of Schools (ESEA section 1111(c)(4)(D)) 

a. Comprehensive Support and Improvement Schools. Describe the 

State’s methodology for identifying not less than the lowest-

performing five percent of all schools receiving Title I, Part A funds in 

the State for comprehensive support and improvement, including the 

year in which the State will first identify such schools.  

 

In accordance with ESSA, SD DOE will designate the lowest-performing five percent of Title I schools for 
Comprehensive Support using the results of the SPI.  The SPI returns a summative points rating for each 
school based on the point structures, as detailed above.  SD DOE will rank separately Title I elementary 
and middle schools, and high schools, according to their overall SPI score; those five percent of Title I 
elementary and middle, and high schools, receiving the lowest overall SPI scores will be designated for 
Comprehensive Support under this category.   
 
Designations will first be made with the Report Card based on 2017-18 data, for designation for the 
2018-19 school year.   
 

b. Comprehensive Support and Improvement Schools. Describe the 

State’s methodology for identifying all public high schools in the State 

failing to graduate one third or more of their students for 

comprehensive support and improvement, including the year in which 

the State will first identify such schools.  

 

SD DOE will examine the graduation rates of all public high schools in the state beginning with the data 
from the 2017-18 school year.  Those public high schools that fail to graduate at least one-third of their 
students will be designated for Comprehensive Support for the 2018-19 school year.   
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c. Comprehensive Support and Improvement Schools. Describe the 

methodology by which the State identifies public schools in the State 

receiving Title I, Part A funds that have received additional targeted 

support under ESEA section 1111(d)(2)(C) (based on identification as 

a school in which any subgroup of students, on its own, would lead to 

identification under ESEA section 1111(c)(4)(D)(i)(I) using the State’s 

methodology under ESEA section 1111(c)(4)(D)) and that have not 

satisfied the statewide exit criteria for such schools within a State-

determined number of years, including the year in which the State will 

first identify such schools.  

SD DOE will identify for Comprehensive Support any Title I school designated under section f. below (a 
school with a subgroup that would on its own qualify for designation as Comprehensive Support) if that 
school has not met exit criteria spelled out below after four years of designation for Targeted Support.  
This identification will first be made (if necessary) for the 2023-24 school year. 
 

d. Frequency of Identification.  Provide, for each type of school identified 

for comprehensive support and improvement, the frequency with 

which the State will, thereafter, identify such schools.  Note that these 

schools must be identified at least once every three years.  

 
Schools will be identified for Comprehensive Support based on the criteria above on an annual basis. 

e. Targeted Support and Improvement. Describe the State’s methodology 

for annually identifying any school with one or more “consistently 

underperforming” subgroups of students, based on all indicators in the 

statewide system of annual meaningful differentiation, including the 

definition used by the State to determine consistent underperformance. 

(ESEA section 1111(c)(4)(C)(iii)) 
 
Using three years’ worth of data, SD DOE will look at SPI indicators over those three years to determine 
which subgroups are underperforming across all indicators at each school.  Then, SD DOE will look at 
student performance over those three years for the all students group compared to the subgroups and 
the Gap group (see above for a description of this super subgroup).  Next, SDDOE will look at the 
averages and a 95% confidence interval by the underperforming subgroup and all students group to 
determine if there are disproportionate rates of performance.  For example, if the average rate and 
confidence interval of indicators for the all student group places the all student range outside the range 
as determined by the average rate and confidence interval of a subgroup or the Gap group, SDDOE may 
determine the rates to be disproportional and identify this school for targeted support.  The first year of 
identification under these criteria will be out of the 2019-20 data, for the 2020-21 school year, and 
annually thereafter. Using confidence intervals in this manner allows the state to use a smaller n size, 
thus including more of the small, rural pockets of schools in the accountability system, but allows 
designations to be made in a manner that takes into account the volatility of small sample sizes. 

 

f. Additional Targeted Support. Describe the State’s methodology,  for 

identifying schools in which any subgroup of students, on its own, 

would lead to identification under ESEA section 1111(c)(4)(D)(i)(I) 

using the State’s methodology under ESEA section 1111(c)(4)(D), 

including the year in which the State will first identify such schools 
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and the frequency with which the State will, thereafter, identify such 

schools. (ESEA section 1111(d)(2)(C)-(D)) 
 
SD DOE will identify from the list of schools with consistently underperforming subgroups, any public 
school with a federally defined subgroup or a Gap group performing no better on any indicator than the 
performance by schools designated for Comprehensive Support in that academic year over a period of 
three years.  Designation will first take place using the results of the 2018-19 data, for the 2019-20 
school year, and annually thereafter. 
 
This will be calculated by flagging any public school with a federally defined subgroup or Gap group 
performing at a level that is below the performance of schools identified for comprehensive support for 
each indicator for three consecutive years.  A 95% confidence interval will be used when applying this 
calculation to help smooth out the volatile nature of data that uses small n sizes. This allows the state to 
hold the maximum number of schools accountable, but minimizes the potential for identification of a 
school in error. 
 

 

g. Additional Statewide Categories of Schools. If the State chooses, at its 

discretion, to include additional statewide categories of schools, 

describe those categories. 

 

N/A 

 

h. Annual Measurement of Achievement (ESEA section 

1111(c)(4)(E)(iii)): Describe how the State factors the requirement for 

95 percent student participation in statewide mathematics and 

reading/language arts assessments into the statewide accountability 

system.  
 
In order to appropriately measure the progress of all students and all schools in serving those students, 
ESSA lays out that all students must participate in the statewide assessment.  South Dakota takes this 
responsibility seriously and overall has achieved statewide participation rates of more than 99 percent.   
 
Yet not all schools and districts have consistently met this bar since Smarter Balanced testing began in 
2014-15.  Being a small state with small districts and a small number of districts, SD DOE closely tracks 
participation and provides the appropriate supports and outreach to districts that fail to meet the bar 
either at the school or district level as a whole, or for a particular subgroup of students.  Virtually every 
district falling below the 95 percent requirement has not met the bar for unique reasons, and SD DOE 
believes those situations should be addressed on an individual basis.  Schools not meeting participation 
requirements for their all students group or for specific subgroups are selected for additional targeted 
assistance and monitoring by South Dakota’s assessment team during state testing, as detailed in the 
state’s peer review submission. 
 
As an additional nod to the small nature of South Dakota schools, South Dakota administrative rule 
allows for a school or subgroup with fewer than 40 members to not test up to two students and still be 
considered to have met the bar.  This alleviates the constraint on the majority of schools that would 
have to demonstrate 100 percent test participation in order to meet a strict definition of 95 percent of 
their students. 
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Following the prescription in ESSA, SD DOE will calculate student achievement rates out of 95 percent of 
accountable students eligible to test annually, or those who participated, whichever is higher.  SD DOE 
will also notify each district individually and work with the district to craft an improvement plan 
designed to address the reasons for which the district failed to test the required number of students. 
 
As an additional measure within the accountability system, SD DOE will award zero points for the 
students who did not participate, up to the 95 percent rate for the school or subgroup, as appropriate.  
See the Student Achievement section for a fuller illustration of this concept. 

 

vii. Continued Support for School and LEA Improvement (ESEA section 

1111(d)(3)(A)) 

a. Exit Criteria for Comprehensive Support and Improvement Schools. 

Describe the statewide exit criteria, established by the State, for 

schools identified for comprehensive support and improvement, 

including the number of years (not to exceed four) over which schools 

are expected to meet such criteria.  
 
Schools identified for Comprehensive Support will be designated for a period of four years to use 
interventions and strategies to improve the overall performance of their students.  In determining a 
school’s eligibility to exit, the following criteria will be evaluated: 

1. The school no longer meets the definition of Comprehensive Support (i.e., no longer in the 
bottom five percent of SPI, graduation rate above 67 percent, or improved subgroup 
performance). 

2. The school’s performance on accountability indicators over the period of designation 
demonstrates a positive overall trajectory. 

3. The school has demonstrated improvement on the indicators of highest need, as agreed 
between the School Support Team (SST) professional and the school based upon the results of 
the comprehensive needs assessment conducted in the first year of designation. 

 

b. Exit Criteria for Schools Receiving Additional Targeted Support.  

Describe the statewide exit criteria, established by the State, for 

schools receiving additional targeted support under ESEA section 

1111(d)(2)(C), including the number of years over which schools are 

expected to meet such criteria.  
 
Schools identified for Targeted Support are designated for a period of two years to improve the 
performance of particular pockets of students within their overall student body.  In determining a 
school’s eligibility to exit, the following criteria will be evaluated: 

1. The school no longer meets the definition under which it was designated for Targeted Support. 
2. The performance of the subgroup triggering the initial designation on accountability indicators 

over the period of designation demonstrates a positive overall trajectory. 
3. The performance of the school’s Gap group on all indicators over the period of designation has 

not declined. 
 

c. More Rigorous Interventions.  Describe the more rigorous 

interventions required for schools identified for comprehensive support 

and improvement that fail to meet the State’s exit criteria within a 
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State-determined number of years consistent with section 

1111(d)(3)(A)(i)(I) of the ESEA.   

Comprehensive Support schools failing to meet the exit criteria within four years will be required to re-
evaluate and revise their school improvement plans by working with their School Support Team (SST) 
professional to conduct another comprehensive needs assessment during the fifth year of designation.   
 
During the 2017-18 school year, SD DOE will continue to work with its technical experts through 
American Institutes for Research, through its comprehensive center, and with schools familiar with the 
improvement process to clarify the necessary components and needs analysis provisions for use 
beginning with schools identified for improvement based on 2017-18 data.  Results of the analysis must 
be shared with school board, stakeholders, and SD DOE and will become a vital component of the 
school’s improvement plan moving forward.   
 
Taking this approach will allow for a more individualized look at the school improvement process and 
provide a fresh take on the type and rigor of supports needed.  Following this expert review, the 
facilitator, the school, and SD DOE will agree on the supports and interventions the school will 
undertake in order to reach a level whereby the school is able to exit the Comprehensive Support 
process. 
 
Comprehensive Support schools will be paired with a state-assigned School Support Team (SST) 
professional that will help conduct the needs assessment as well as help design and implement a school 
improvement plan.  School improvement plans will include the use of evidence-based interventions.   
 

d. Resource Allocation Review.  Describe how the State will periodically 

review resource allocation to support school improvement in each LEA 

in the State serving a significant number or percentage of schools 

identified for comprehensive or targeted support and improvement. 

SD DOE will host regional meetings to work with these districts and their schools to determine options 
for utilizing school improvement funds.  This will include looking at what schools are already doing, what 
the needs are, and what support is currently available throughout SD DOE.   
 
SD DOE will use 1003 funds to provide SSTs to Comprehensive Support schools. Funds will be used to 
support schools implementing improvement plans and provide interventions to the Comprehensive and 
Targeted Support schools.  The interventions will directly support the reason for designation as well as 
the areas of improvement identified during the needs assessment.  Interventions may include 
instructional coaching, Positive Behavior Interventions & Support (PBIS), and climate interventions.  
Priority for funds will be given to Comprehensive Support schools.   
 
SD DOE will evaluate the use of funds and effectiveness of interventions by requiring schools to conduct 
annual data digs at the conclusion of each school year.  This process of taking a thorough, deep dive into 
the wealth of educational data about each school shines a strategic light on trends and success of 
interventions.  Schools and districts will utilize their local planning teams, including parents and other 
stakeholders, to then update their improvement plans as necessary as a result of the data digs.  

 

e. Technical Assistance.  Describe the technical assistance the State will 

provide to each LEA in the State serving a significant number or 
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percentage of schools identified for comprehensive or targeted support 

and improvement.  

SD DOE strives to meet the unique and diverse needs of all districts in South Dakota.  SD DOE has and 
will continue to provide on-going conferences, technical assistance, and structured professional 
development to meet the needs of districts, utilizing state and federal resources (Title I, II, III, IV) as 
allowable and within the provisions of applicable state and federal laws.   

 
In addition, the state may target high quality career and technical education (CTE) programs for schools 
with a low graduation rate that fail to improve.  SD DOE has seen great success in graduation rates in 
districts that implement modern, high quality CTE programs.  During the 2015-16 school year, students 
who participated in these programs, taking two or more CTE classes during their high school career, 
graduated at a rate of 97 percent, compared with the statewide average of 84 percent. This same trend 
of success has been demonstrated within the American Indian subgroup. During the 2015-16 school 
year, American Indian students who took two or more CTE courses during their high school career 
graduated at a rate of 86 percent compared with the statewide average of 51 percent.  
 
As such, SD DOE may provide direct technical assistance to high schools that have not sufficiently 
improved graduation rates to assist them in implementing modern, high quality CTE programs.  SD DOE 
employs regional career development specialists who are located in various geographic locations across 
the state, and these individuals will provide in-person and online technical assistance to schools in 
implementing systemic career development programs based on student interest and labor market 
demands. This technical assistance may include revamping existing CTE programs or adding new CTE 
programs. 
 
Additionally, an effective school library program has a certified teacher/librarian. A 21st century school 
library not only provides access to quality resources but provides personalized learning environments 
and equitable access to all resources to ensure a well-rounded education and opportunities for every 
student. 
 
In addition to the above technical assistance and based on SD DOE analysis of district data, districts that 
have two or more schools identified as Targeted and/or Comprehensive Support  may be assigned a 
Technical Advisor to guide the district improvement process in supporting schools within the district. 
Technical Advisor requirements will be at the discretion of SD DOE.   

Technical Advisors work with the administration on all district-level decisions being made regarding 
curriculum, staff assignments, budgetary requests, professional development, and other interventions.  
Technical Advisors are also responsible for regularly communicating with SD DOE, School Support Team 
professionals (SSTs) assigned to schools in the district, and with district governance, which may include 
school boards. Through regular reporting, SD DOE will work with Technical Advisors to identify 
additional support districts may need.   

SD DOE will conduct an annual evaluation of the Technical Advisor support as well as an internal data 
review to determine the ongoing necessity of this requirement.   

 
 



 

  
44 

 

f. Additional Optional Action. If applicable, describe the action the State 

will take to initiate additional improvement in any LEA with a 

significant number or percentage of schools that are consistently 

identified by the State for comprehensive support and improvement 

and are not meeting exit criteria established by the State or in any LEA 

with a significant number or percentage of schools implementing 

targeted support and improvement plans.  

 

N/A 
 

5. Disproportionate Rates of Access to Educators (ESEA section 1111(g)(1)(B)): Describe 

how low-income and minority children enrolled in schools assisted under Title I, Part A 

are not served at disproportionate rates by ineffective, out-of-field, or inexperienced 

teachers, and the measures the SEA will use to evaluate and publicly report the progress 

of the SEA with respect to such description.
4
  

 

In 2012, SD DOE developed the South Dakota Student Teacher Accountability Reporting System (SD-
STARS) as the state’s longitudinal data system.  The goal is for SD-STARS to securely consolidate and link 
all educational data that currently resides within the SD DOE.  This increases data availability for 
reporting and analysis used by districts and SD DOE.  SD DOE plans to utilize SD-STARS to develop 
specific reports to analyze equity issues to ensure low-income and minority students  enrolled in schools 
assisted under Title I, Part A are not served at disproportionate rates by out-of-field or inexperienced 
teachers.   

Using three years’ worth of data, SD DOE will look at the teacher characteristics for the state.  First, SD 
DOE will look at student enrollment over those three years to determine which schools are in the lowest 
and highest quartile for percentage of minority students and percentage of students in poverty.  Then, 
SD DOE will look at teacher characteristics over those three years for the high-minority/high-poverty 
schools compared to the low-minority/low-poverty schools.  Next, SD DOE will look at the averages and 
standard deviation by the lowest and highest grouping of schools to determine if there are 
disproportionate rates of teachers by characteristic.   

SD DOE defined the following key teacher equity terms and calculated equity data for Title I schools with 
high poverty and high minority students: 
 

 Inexperienced teacher is a teacher who is in the first three years of practice. 

 Out-of-field teacher is a state certified teacher who is not properly certified to teach the 
subject to which he is assigned and who is placed on a Plan of Intent pursuant to state 
administrative rules.  The Plan of Intent outlines the steps the teacher will take to become 
properly certified for a particular subject.  

 Low-income student is a student who qualifies as “economically disadvantaged” in the state 
accountability system, typically a student who qualifies for free or reduced price lunches. 

 Highest poverty schools are those in the highest quartile in the state.  

 Minority student is a student who is American Indian/Alaska Native, Black, Native 
Hawaiian/Pacific Islander, Hispanic, or Two or More Races. 

                                                           
4 Consistent with ESEA section 1111(g)(1)(B), this description should not be construed as requiring a State to develop or 

implement a teacher, principal or other school leader evaluation system.    
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 Highest minority schools are those in the highest quartile in the state.  

 Ineffective teacher is defined by LEAs as explained in the next two paragraphs.  
 
SD DOE has implemented a teacher effectiveness system in which teachers are evaluated based on the 
South Dakota Teacher Standards (Danielson Framework) and student growth. Teacher evaluations serve 
as a basis to increase professional growth and development of certified teachers.  South Dakota 
provides training and technical assistance to schools as they work to implement these systems, and to 
ensure districts are meeting administrative rule 24:57, SD DOE checks for evidence of implementation as 
part of the school accreditation review process. One hallmark of the system is that it trusts and relies on 
the professional judgment of teachers and administrators at the local level to understand what 
effectiveness means in the context of their school.  
 
The process is designed to foster meaningful conversations and professional growth, with the 
understanding that any profession embeds within it a continuum of growth. The model places the 
authority to determine appropriate growth plans at the local level.  School districts determine which 
teachers are put on a plan of assistance.  SD DOE does not collect this data and trusts the integrity of 
district leaders to define what an ineffective teacher is in their local context.  As such, SDDOE has not 
created an arbitrary statewide definition for ineffective teacher nor does it collect teacher effectiveness 
or plan of assistance data. South Dakota will instead rely on its LEAs to provide assurances as part of the 
consolidated application process that they are attending to the needs of students and are ensuring that 
subpopulations of students within the district are not being taught at disproportionate rates by 
ineffective teachers.  

 

6. School Conditions (ESEA section 1111(g)(1)(C)):  Describe how the SEA agency will 

support LEAs receiving assistance under Title I, Part A to improve school conditions for 

student learning, including through reducing: (i) incidences of bullying and harassment; 

(ii) the overuse of discipline practices that remove students from the classroom; and (iii) 

the use of aversive behavioral interventions that compromise student health and safety. 

SD DOE provides technical assistance, structured professional development and multiple programs that 
address specific needs of schools, teachers, and students in order to improve conditions for student 
learning.  SD DOE supports districts in providing students with an effective learning climate with 
programs such as Multi-Tiered System of Support (MTSS) (including Response to Intervention and 
Positive Behavioral Intervention and Supports), school counselor support, child nutrition programs, early 
warning reports provided on the state’s longitudinal data system, and onsite coaching and mentoring of 
teachers.  These programs help to reduce the incidences of bullying and harassment, the overuse of 
discipline practices that remove students from the classroom, and the use of aversive behavior 
interventions that compromise student health and safety.   
 

7. School Transitions (ESEA section 1111(g)(1)(D)): Describe how the State will support 

LEAs receiving assistance under Title I, Part A in meeting the needs of students at all 

levels of schooling (particularly students in the middle grades and high school), including 

how the State will work with such LEAs to provide effective transitions of students to 

middle grades and high school to decrease the risk of students dropping out. 

SD DOE recognizes that parental, family and community engagement in educational transitions is critical 
to all students’ development and academic success. Strategies for effective transitions for students’ 

mailto:http://www.sdlegislature.gov/Rules/DisplayRule.aspx?Rule=24:57
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movement from preschool years to kindergarten, to elementary school, to middle school, to high school, 
and on to postsecondary include a variety of supports.  

 
This engagement is especially important for students served by ESEA Title programs. Title I districts 
develop transition agreements as well as parent and family engagement policies to support students 
and families through the transition process.  The South Dakota Parent and Family Engagement toolkit 
includes tools designed to assist schools in helping students and families to navigate critical transitions.  
Districts and schools may select evidence-based strategies that directly align to their needs and local 
context.  

 
SD DOE’s Grants Management System (GMS) includes an assurance that districts support, coordinate, 
and integrate services with early childhood programs.  In the GMS, each district assures that it will 
implement all strategies and provisions according to ESSA section 1112(b).  Districts upload their district 
plans for SD DOE to review and monitor.  

 
Title I schoolwide programs include a description of strategies for assisting preschool children in the 
transition from early childhood education programs to local elementary school programs.  They also 
include best practices for each district’s transition support team to include parents, students, teachers, 
administrators, early childhood educators, and community members. 

 
SD DOE offers supports to districts in planning for transitions, including enhancing the school’s ability to 
address a variety of transition concerns that confront children, youth, and their families.  It encourages 
and supports districts and schools to look at data to determine gaps in the educational program in order 
to move forward in an intentional way.  
 
SD DOE differentiates by providing multiple programs that address specific needs of schools, teachers, 
and students in order to support a smooth transition between educational levels as well as dropout 
prevention.  Programs currently include transitional support such as Birth to Three, Career and Technical 
Education support, and Library Services support.   
 
SD DOE supports dropout prevention and an effective learning climate with programs such as MTSS, 
school counselor support, child nutrition programs, early warning reports provided on the state’s 
longitudinal data system, and on-site coaching and mentoring.   
 
Timelines and program effectiveness are monitored internally on an ongoing basis through regularly 
scheduled interdivision, collaborative meetings.                  
 
 

  



 

  
47 

 

B. Title I, Part C: Education of Migratory Children  
1. Supporting Needs of Migratory Children (ESEA section 1304(b)(1)): Describe how, in 

planning, implementing, and evaluating programs and projects assisted under Title I, Part 

C, the State and its local operating agencies will ensure that the unique educational needs 

of migratory children, including preschool migratory children and migratory children 

who have dropped out of school, are identified and addressed through: 

i. The full range of services that are available for migratory children from 

appropriate local, State, and Federal educational programs;  

ii. Joint planning among local, State, and Federal educational programs 

serving migratory children, including language instruction educational 

programs under Title III, Part A;  

iii. The integration of services available under Title I, Part C with services 

provided by those other programs; and  

iv. Measurable program objectives and outcomes.  

 
The South Dakota Department of Education (SD DOE) Migrant Education Program (MEP) ensures that 
migrant funds are supplementary and are not supplanting.  SD DOE’s priority is to ensure migrant 
students receive access to all the state and federal funds they are entitled to before providing MEP 
funds. SD DOE provides training to educate staff and encourages collaboration to make sure that 
everyone understands the requirements and services each provides.  SD DOE meets two times per year 
with district MEP staff to train and share best practices. 
  
SD DOE monitors district MEPs every two years, including interviews with the principal and students.  
Districts are required to gather evidence that MEP students are receiving all the district, state, and 
federal services available to the district.  Further meetings with district personnel, students, parents, 
and teachers during the monitoring visit are conducted to ensure that MEP children are receiving 
services.  SD DOE also conducts two summer school programs.   
 
Every three years, SD DOE contracts with Education Research and Training Corporation (ERTC) to 
conduct a Comprehensive Needs Assessment (CNA), a Service Delivery Plan (SDP), and an evaluation of 
the Migrant Education Program in the state.  ERTC collaborates with SD DOE and districts to find the 
greatest needs of the MEPs in South Dakota.  ERTC’s report is distributed to SD DOE and local MEPs.   
 
The purpose of the CNA is to identify the unique educational needs of the state’s migrant children and 
to assist in finding the appropriate services that will help migrant children achieve SD DOE’s measurable 
outcomes and performance targets.  Districts conduct individual needs assessments to determine the 
needs of migrant students and how those needs relate to the priorities established by SD DOE.  This 
enables the district to identify such critical elements as the specific needs of children by grade levels, 
academic areas in which the project should focus, instructional settings, instructional materials, and 
staffing. 
 
A SDP describes the services that will be provided on a statewide basis to address the special 
educational needs of migrant students. SD DOE develops a statewide SDP after viewing the results of the 
CNA. 
 
The U.S. Department of Education requires an evaluation to determine the effectiveness of the MEP. 
 
The purpose of the evaluation is to: 
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1. Determine whether the program is effective and document its impact on migrant children; 
2. Improve program planning by comparing the effectiveness of different types of interventions;  
3. Determine the degree to which projects are implemented as planned and identify problems that 

are encountered in program implementation; and  
4. Identify areas in which children may need different MEP services. A proper evaluation can 

provide powerful information regarding how best to use MEP funds to achieve the desired 
result. 

 
SD DOE has four MEP goals: 

1. Identify and eliminate barriers to increase graduation rates among migrant students; 
2. Kindergarten readiness; 
3. Ensure that basic building blocks in language and math are effectively targeting the    

foundational skills necessary to facilitate success; 
4. Ensure that English learners are getting the additional assistance needed in order to become 

proficient in English and other critical content areas.  
 
Title I, Part A programs will be offered to all students first, according to each student’s individual needs.  
As the MEP is a supplemental program, programs may only use Title I, Part C funding if the eligible 
migrant student’s needs are greater than those provided by other Title programs, including Title III.  SD 
DOE’s MEP works closely with Title III to ensure districts provide language services.  Additionally, SD DOE 
sponsors ongoing professional development through Title I, Part C and Title III funds. 
 
Districts have academies to better assist students that need the extra help in attaining their high school 
diploma or high school equivalency. 
 
Districts receive a preschool allocation to provide direct preschool services during the school year.  Local 
MEPs work with their local Headstart to ensure placement of eligible migrant students within their 
district.   
 
Districts provide families with curriculum for the home and have home visits to help guide them.  They 
also have parent meetings and do activities they can do at home.  All families have access to the Migrant 
Literacy Net website (https://www.migrantreadingnet.com/). 
 
SD DOE does not have the resources available to fund programs for migrant students who have dropped 
out of school.  However, some students are supported through several local dairies.  These dairies have 
set up classrooms and privately fund English language and other instruction for students aged 18 to 22.   
 

2. Promote Coordination of Services (ESEA section 1304(b)(3)): Describe how the State 

will use Title I, Part C funds received under this part to promote interstate and intrastate 

coordination of services for migratory children, including how the State will provide for 

educational continuity through the timely transfer of pertinent school records, including 

information on health, when children move from one school to another, whether or not 

such move occurs during the regular school year.  

 
SD DOE uses funds to promote interstate coordination. South Dakota is a participant of the MiraCORE 
consortium, which allows for meetings, trainings, and collaboration with other states serving migrant 
students. The MiraCORE consortium is part of the Consortium Incentive Grant that allows states to 
provide best practices to improve literacy services to migrant families. This 13-state coalition will work 
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together to create a literacy website for classroom and families to use.  South Dakota has benefitted 
greatly from its participation with MiraCORE.   
 
South Dakota recently collaborated with Montana and North Dakota to apply for a College Assistance 
Migrant Program (CAMP) at Montana State University for the states’ regional migrant students 
interested in attending college.  
 
SD DOE is also a member of the National Association of State Directors of Migrant Education (NASDME). 
This association provides the largest platform at their national conference for the migrant program. 
State directors meet to discuss issues affecting migrant students and families.  More than 170 migrant 
sessions are held to highlight best practices in migrant programs.   
 
SD DOE also maintains robust coordination within the state.  Weekly phone and email contact with 
recruiters, liaisons, and program directors allows for ongoing open communication.  SD DOE provides a 
statewide yearly training and refresher training to all migrant recruiters.  All migrant directors, migrant 
staff, and migrant parents are invited to participate in the CNA, the SDP, and evaluation during the years 
when they are held (see above).   
 
South Dakota also uses the Migrant Student Records Exchange Initiative (MSIX).  SD DOE uses MSIX and 
MIS2000 to identify and assist MEP families as they move from one location to another.  Communication 
with other states’ MEPs is essential to help MEP families during transition. 
 

3. Use of Funds (ESEA section 1304(b)(4)): Describe the State’s priorities for the use of 

Title I, Part C funds, and how such priorities relate to the State’s assessment of needs for 

services in the State.  

Federal Funding 
SD DOE’s use of funds is related to the priorities generated by the state’s assessment of needs for 
services in the state.  Districts can apply for funding if they have 10 migrant students on any given day 
during the previous year.  SD DOE gives priority to MEPs in districts with the greatest needs of the 
statewide MEP goals. 
 
SD DOE uses the formula below to determine need: 
 

 Count of eligible migrant students.  This is generated from the state migrant tracking system for 
the period July 1, 2016, to June 30, 2017. This count is given a weighted factor of 1.  

 Priority 1 - Count of migrant students below proficiency in either reading or math and receive 
supplemental MEP Services.  This count is given a weighted factor of 3.  

 Priority 2 - Count of migrant students that enrolled during the regular school year and who are 
at risk of failing. This count is given a weighted factor of 3.  

 Priority 3 - Count of Migrant English learner or Non-English Students. This count is given a 
weighted factor of 3.  

 Priority 4 - Count of Migrant Preschool Services to children aged 3 to 5. This count is given a 
weighted factor of 1.  

 Priority 5 - Count of eligible migrant students that did not have access to a Title I, Part A 
program. This count is given a weighted factor of 1. 
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 Priority 6 - Count of migrant students provided a migrant summer school program. This count is 
given a weighted factor of 1.  

 Priority 7 - Count of migrant students who also receive services from other programs. This count 
is given a weighted factor of 1.  

 
SD DOE then sums the weighted total per school district and allocates Migrant funds on a per weighted 
count total.  
 
SD DOE then sets a minimum school district grant amount at $10,000—the amount deemed sufficient to 
operate a meaningful program.  
 
SD DOE adjusts and redistributes funds to districts above the minimum after reserving the minimum 
grant amounts to districts. 
 
State-Level Funding 
Consortiums are districts that work together to provide services to their Migrant students.  Similar to 
federal funding requirements, they must have a minimum of 10 students to apply.  Each consortium is 
unique in needs.  The following factors will be considered when allocating funds: 

 Number of students receiving services; 

 Number of districts participating; 

 Distance between districts served; 

 Number of students at each district; 

 Number of staff needed to run an effective program; 

 Needs of students; 

 Educational needs of students; 

 Needs of families; and  

 Community resources. 
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C. Title I, Part D: Prevention and Intervention Programs for Children and 

Youth who are Neglected, Delinquent, or At-Risk 
1. Transitions Between Correctional Facilities and Local Programs (ESEA section 

1414(a)(1)(B)): Provide a plan for assisting in the transition of children and youth 

between correctional facilities and locally operated programs.  

Currently, South Dakota is not operating any Subpart 1 programs, though the South Dakota Department 
of Education (SD DOE) is prepared to serve agencies that may operate a program in the future.  
Consequently, SD DOE only funds districts with Subpart 2 programs in their districts. Under state statute, 
districts are required to provide for the education for all students within their borders, including those 
who are in residential and day programs for the neglected and delinquent. Often districts operate the 
programs and transition students from the district school in the facility to the district school outside of 
the facility.  
 
SD DOE assists the transitioning of children and youth in the following ways: 

 Funding programs for youth moving from facility to facility or from a facility to a public school 
with emphasis on programs for youth at-risk of further involvement in the justice system. As 
youth enter and exit the facilities quickly, with little time for Part D educational programming, 
SD DOE and districts emphasize transition services and successful re-entry of youth. 

 Funding district programs that emphasize immediate return to the regular or alternative 
classroom. 

 Funding district programs that support the work of transition coordinators, success 
coordinators, follow-along coordinators who assist the students and the schools in assuring the 
students are in the appropriate classes, attending classes, receiving credit for work completed, 
exploring career options, and setting and achieving progress towards diplomas or high school 
equivalency and moving toward postsecondary job training, college or work.  

 Encouraging family, if appropriate, and community involvement in restoring youth to the status 
as a productive community member.  

 

2. Program Objectives and Outcomes (ESEA section 1414(a)(2)(A)): Describe the program 

objectives and outcomes established by the State that will be used to assess the 

effectiveness of the Title I, Part D program in improving the academic, career, and 

technical skills of children in the program.  

The charts below outline the program goals, objectives, and outcomes: 
 

Goals, Objectives, Outcomes for both Subpart 1 and Subpart 2 Programs 

Goal #1: Improve education services for children and youth in local, tribal, and state institutions for 
neglected or delinquent children and youth so that such children and youth have the 
opportunity to meet the same challenging state academic standards that all children in the 
state are expected to meet. 

Objective 1 – Programs demonstrate that students are improving academic or vocational skills and 
educational attainment. 

Performance Measures  

Indicator A 100% of funded programs will implement curriculum that aligns with the state content 
standards and assessments and is comparable to the curriculum used in local school 
districts. 
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Indicator B 100% of funded programs maintain a qualified staff identified in the SD DOE Teacher 
411. 

Indicator C 100% of funded programs will conduct pre-testing (90% plus students) and post-testing 
(80% plus students) with students provided academic services. 

Indicator D  
 

100% of funded programs will increase the number/percentage of students achieving 
the following. 

 Obtaining a diploma or diploma equivalent (i.e., GED). 
 Earning high school course credits. 
 Improving on mathematics assessments (75% of students will show 

improvement). 
 Improving on reading/language arts assessments (75% of students will show 

improvement). 

Indicator E Each program will assess 100% of students within the applicable grades using the 
required state assessments including Smarter Balanced, science, and the National 
Assessment of Educational Progress and all other applicable assessments.  

Objective 2   - Programs demonstrate improvement in program goals and effectiveness. 

Performance Measures 

Indicator A 100% of all funded program will conduct an annual needs assessment and program 
evaluation to determine effectiveness and adjust their programs accordingly. 

Indicator B 100% of all programs will chart their achievement data (US ED required data) over time 
to be used in the program evaluation.  

Indicator C 100% of all programs will clearly describe the needs assessment process in their 
application for funds and demonstrate a need for the funds as allowed within federal 
law, regulation, and guidance. 

 

Goal #2: Provide such children and youth with the services needed to make a successful transition  
                from institutionalization to further schooling or employment. 

Objective 1 – Programs will ensure that students transition to a regular or alternative education 
program upon release. 

 

Performance Indicators 

Indicator A Each program will demonstrate that each student (90% of students) has a transition 
plan which includes planning for transition into the program and transition out of the 
program. 

Indicator B Each program will demonstrate that staff (100% of staff) working with students on 
transition goals has direct knowledge of the education and life skills goals of the 
individual students in the program. 

Indicator B Each program each year will demonstrate 2% to 3% increase in the number/percentage 
of student outcomes while in the program and within 90 days after release in the 
following applicable areas: 

 Enrolled in their local district school 
 Earned a GED 
 Obtained high school diploma 
 Were accepted into post-secondary education 
 Enrolled in post-secondary education 
 Enrolled in elective job training courses/programs 
 Enrolled in external job training education 
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 Obtained employment 

Indicator C Each program will implement an adequate tracking system following the progress of 
each student pertaining to academic, vocational, and transition. (Data is collected and 
maintained on at least 50% of students). 

Objective 2 -Programs will implement effective transition activities. 
 

Performance Measures 

Indicator A Each program must demonstrate that effective transition activities are implemented for 
at least 50% of students.  

Indicator B Each Subpart 2 program whose primary purpose is transition will demonstrate that 
students (80% of students) successfully transitioned to the regular classroom or 
alternative program.  

Indicator C Each Subpart 1 program will reserve not less than 15% and not more than 30% of the 
amount the agency receives as funding to implement strategies found in Section 1418. 

 

Goal #3: Prevent at-risk youth from dropping out of school and to provide dropouts, and children and  
                youth returning from correctional facilities or institutions for neglected or delinquent  
                children and youth, with a support system to ensure their continued education and the  
                involvement of their families and communities. 

Objective 1 – Programs will demonstrate support for students at-risk of leaving school and for students 
who have had contact with the justice system. 
 

Performance Measures 

Indicator A  100% of Subpart 1 state agencies will collect data on the number of students exiting 
qualifying programs to determine the percentage of student who enrolling in a 
district program. 

 100% of Subpart 2 districts will collect data on the number of students exiting 
qualifying programs to determine the percentage of students who are exiting the 
district upon release. 

Indicator B 100% of Subpart 1 state agencies will implement transition activities as found in Section 
1418 or under transition activities as outlined in the Juvenile Justice and Delinquency 
Prevention Act. 

Indicator C 100% of all Subpart 2 programs whose primary purpose is transition will demonstrate 
that students (80% of students) successfully transitioned to the regular classroom or 
alternative program. 

Objective 2 – Programs will demonstrate support for the parents/families of at risk students and 
students who have had contact with the justice system.  Activities may include the following: 

 Encourage Communication (where appropriate). 
• Involve the family in making recommendations for their child’s educational services. 
• Request the family’s help in obtaining educational records. 
• Provide the family with a detailed orientation to the educational program. 
• Provide the family with frequent updates on their child’s educational activities and progress. 
• Offer the family a system for regular (weekly or monthly) communication (e.g., phone call, 

personal visit, or e-mail) with their child’s teacher(s). 
• Provide assistance with transportation, especially when children are placed in facilities that 

are not reachable by public transportation or are very far from home. 
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• Hire family liaisons or contract with a family organization for this service to establish a solid 
link between the family and the child; make a concerted effort to involve the family in all 
aspects of the child’s education and transition, and continue working with the family once 
their child returns to the community. 

 

Performance Measures 

Indicator A 100% of all programs must implement one or more activities listed in the areas 
immediately above and/or other such activities.   

Indicator B 100% of all programs will provide parents/guardians/care givers with reports on state 
educational assessments and student progress (100% of parents/guardians/care givers 
will receive reports). 
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D. Title II, Part A: Supporting Effective Instruction 
1. Use of Funds (ESEA section 2101(d)(2)(A) and (D)): Describe how the State educational 

agency will use Title II, Part A funds received under Title II, Part A for State-level 

activities described in section 2101(c), including how the activities are expected to 

improve student achievement. 

The South Dakota Department of Education (SD DOE) is committed to offering supports for educators 
and administrators to further develop their knowledge and skills and improve achievement for all 
students.  As described previously, SD DOE has established goals surrounding the aspiration that all 
students leave the K-12 system college, career and life ready.  These goals identify specific strategies 
and supports offered to schools, educators, and administrators.  SD DOE convened cross-divisional 
aspirational teams to allow SD DOE to identify key strategies using multiple lenses from across the 
department and combine efforts to develop stronger supports.  Title II, Part A funds will be used to 
support SD DOE’s aspirations and goals (see page six).   
 
More specifically, Title II, Part A funds will be used to provide high quality supports and professional 
development designed to assist principals to be effective.  SD DOE will rely on the positive working 
relationship with both the South Dakota Association of Secondary School Principals and the South 
Dakota Association of Elementary School Principals, as well as national resources such as Great 
Principals at Scale, to create a comprehensive, long-term professional development support system 
including an appropriate delivery model.  Research has pointed out the importance of principals in 
student learning; therefore, focusing on best practices for principals will in turn support effective 
teachers and student achievement.  Additionally, SD DOE has partnered with several South Dakota 
Board of Regents (SD BOR) universities to design a cohort-based model for principal preparation that 
attends more specifically to the issues and multiple hats that principals must wear in rural communities 
where they may be the only administrator for all levels of schools, may have to teach a course, and may 
serve other functions in the school such as curriculum director, special education director, or athletic 
coach in addition to their administrative duties. South Dakota State University is piloting this new model, 
and the state plans to leverage some of its Title II resources to help scale up this innovative model if and 
when the system is ready to expand.  
 
State-level Title II, Part A funds will also be used to provide technical assistance and build capacity of 
local school districts to implement state-adopted content standards through competency-based 
education.  SD DOE will partner with education stakeholders including institutions of higher education 
(IHEs), educational cooperatives, and national stakeholders to support schools in implementation of 
evidence-based practices to improve student achievement.  SD DOE will target supports to districts that 
demonstrate a need and provide evidence of commitment and capacity to implement the practices. This 
may include training for both teachers and administrators and supports to help with activities such as 
curriculum mapping and gap analysis for schools that need assistance. 
 
SD DOE also will expand analysis and access to data on inequities.  In 2012, SD DOE developed the 
Student Teacher Accountability Reporting System (SD-STARS) as the state’s longitudinal data system.  
The goal is for SD-STARS to securely consolidate and link all educational data housed by SD DOE.  This 
increases data availability for reporting and analysis used by districts and SD DOE.  SD DOE will utilize SD-
STARS to develop specific reports to analyze equity issues, including retention of teachers and is 
currently working on a suite of early warning reports that districts can use to help identify the areas of 
greatest need for student supports.   SD DOE is also considering other equity data points such as the 
proportion of teachers coming through alternative certification programs, the proportion of highly 
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qualified paraprofessionals, and the proportion of minority and American Indian teachers as potential 
needs in creating reports. 
 

2. Use of Funds to Improve Equitable Access to Teachers in Title I, Part A Schools (ESEA 

section 2101(d)(2)(E)): If an SEA plans to use Title II, Part A funds to improve equitable 

access to effective teachers, consistent with ESEA section 1111(g)(1)(B), describe how 

such funds will be used for this purpose. 

The majority of schools identified in both the high poverty and high minority quartiles are schools that 
are either on one of South Dakota’s American Indian reservations or serve a large percentage of 
American Indian students.  The current data indicates Title I schools with high poverty and a high 
percentage of minority students employ 5.95 percent more inexperienced teachers than Non-Title I 
schools.  Teachers and administrators in schools with the highest poverty and highest percentage of 
minority students are faced with challenges, including transiency of the student population and a 
cultural climate that differs significantly from what most South Dakota teachers experience as they 
attend schooling to prepare them for teaching.    
 
As a means of helping tackle these challenges, SD DOE will use Title II, Part A funds to provide supports 
addressing the cultural needs of students serviced in the schools.  SD DOE will continue to bring teachers 
and American Indian elders together to integrate South Dakota’s Oceti Sakowin Essential 
Understandings and Standards (OSEUS) into state content standards and create exemplar lessons that 
combine OSEUS and content specific standards.  For more information on this project, please see: 
http://www.wolakotaproject.org.  SD DOE combines this work with WoLakota mentoring, a state-
funded program for mentoring inexperienced teachers in schools with high American Indian 
populations, targeted to areas with both the highest turnover rates and lowest performance. These 
areas have the highest percentage of American Indian students but lack in a significant percentage of 
teachers to match the demographics. The work focuses on providing mentorship to teachers new to the 
profession to help them better understand the culture of American Indian students. This is supported by 
the multiple resources the WoLakota website provides. The program embeds Courage to Teach 
involvement, elder videos and stories with related lesson plans, and face-to-face and virtual mentoring 
with some of the best teachers statewide.  WoLakota has been a key part of the state’s Title II supports 
for some time, and teachers participating in the program have all been retained in the high needs areas 
they are supporting; they are now able to serve as mentors to teachers in their communities. 
 
SD DOE also requires individuals to complete three credits of South Dakota Indian Studies to be certified 
to teach in South Dakota.  The number of courses offered in Indian Studies is limited, and access to this 
course sometimes serves as a barrier to teachers coming into the state or entering through alternate 
pathways who would like to serve students in high needs areas. To ensure access to the coursework, SD 
DOE will utilize Title II, Part A funds to partner with a Board of Regents university to offer online 
coursework.  These supports will assist teachers in embedding culturally sensitive instruction into the 
classroom.   
 

3. System of Certification and Licensing (ESEA section 2101(d)(2)(B)): Describe the State’s 

system of certification and licensing of teachers, principals, or other school leaders. 

 

Please see Appendix C for an explanation of South Dakota’s certification system as adopted at the March 
2017 South Dakota Board of Education meeting. (NOTE: Currently Appedenix C.)  

 

http://www.wolakotaproject.org/lessons-sd-social-studies-standards/
http://www.wolakotaproject.org/
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4. Improving Skills of Educators (ESEA section 2101(d)(2)(J)): Describe how the SEA will 

improve the skills of teachers, principals, or other school leaders in order to enable them 

to identify students with specific learning needs, particularly children with disabilities, 

English learners, students who are gifted and talented, and students with low literacy 

levels, and provide instruction based on the needs of such students. 

SD DOE provides districts supports designed to create a culture of using data to inform instruction and 
decision making.  SD DOE adopted the Multi-tiered System of Supports (MTSS) framework to assist 
schools to implement data-based problem solving and decision making.  The MTSS initiative provides 
districts with the training, tools, and support to implement a multi-tiered approach for meeting 
students’ needs in a proactive and positive way.  As a result of the MTSS initiative, a Data Workbook for 
Reading was developed to assist school districts in creating the practices necessary to collect and 
analyze building-, school-, and grade-level data, as well as individual student data, in order to make 
necessary and appropriate instructional changes to meet the needs of all students.   

As part of the initiative to create a culture of using data, SD DOE created the Student Teacher 
Accountability Reporting System (SD-STARS), a longitudinal database, to assist educators in examining 
data.  The goal is for SD-STARS to securely consolidate and link all educational data that currently resides 
within SD DOE.  In other words, it pulls data that is already available from different sources, such as the 
Student Information Management System, assessment files, etc., deposits data into a centralized 
system, and links that data together.  SD DOE will continue to use this system to expand the data 
sources that are available to assist schools in analyzing data as the initial first step to identify students 
with specific learning needs.   

SD DOE also partners with IHEs to offer graduate-level coursework designed to increase educators’ data 
use skills.  The coursework provides educators with the skills to analyze and use data that leads to 
answering important questions to drive positive change in their district, school or classroom.      
 
SD DOE currently uses the discrepancy model for eligibility determination to identify students with 
learning disabilities.  According to South Dakota administrative rule, if, using the discrepancy model, the 
eligibility and IEP team find that the child has a severe discrepancy of 1.5 standard deviations between 
achievement and intellectual ability in one or more of the eligibility areas, the team shall consider 
regression to the mean in determining the discrepancy.   
 
SD DOE allows districts to use the Response to Intervention (RTI) model for eligibility determination by 
submitting a formal proposal of how they will use the process to address the eligibility determination 
requirements.   If using the RTI model for eligibility determination, the team shall demonstrate that the 
child's performance is below the mean relative to age or state-approved grade-level standards.  At this 
time, no districts have submitted a proposal to use RTI for eligibility determination.  Therefore, SD DOE 
plans to work with national experts to develop a process for using RTI for eligibility determination after 
which districts could model their proposals.  This would not be a state-required process, but would 
eliminate any barriers that districts may have had in submitting a proposal.   
  
To support students with disabilities, SD DOE engaged a wide range of stakeholders to identify as the 
central focus for the State Systemic Improvement Plan (SSIP) the reading proficiency among students 
with learning disabilities entering fourth grade.  This goal ties into SD DOE’s aspiration of college and 
career readiness for all students.  SD DOE’s SSIP includes four theory of action statements: 
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1. If general and special education teachers understand and apply evaluation data knowledge for 
instructional design making, then instructional practices will improve.  

2. If the state supports local education agencies in the implementation of evidence based 
foundation reading instruction, then teachers will implement effective reading instructions for 
all students. 

3. If schools share and explain information on a child’s progress related to foundational reading 
and discuss how family can be involved in development of those skills, then families will be 
engaged with school and be able to assist their child with learning disabilities.  

4. If strong general education and special education collaboration exists, then students with 
learning disabilities will receive consistent support, accommodations and learning across 
settings.  The identified theory of actions will result in students with learning disabilities 
receiving evidence based foundational instruction, and families will become stronger 
participants in IEP process and support learning at home. 

 
SD DOE encourages and supports schools in implementation of innovative and individualized education 
opportunities to support student achievement.  To this end, SD DOE has created a staff position within 
the Division of Learning and Instruction specifically for innovation in education.  This individual will assist 
schools in implementing innovative models or systems to support all students, including those with 
specific learning needs.  One such system SD DOE currently supports and encourages is implementation 
of Mass Customized Learning.  Mass Customized Learning allows schools to meet individual learning 
needs through a delivery system that provides students with access to qualified educators who 
understand the way in which standards build across each other, and allows students to work at their 
own pace, receiving support in those areas in which they need the most assistance, and progressing 
more quickly in areas for which a natural affinity exists.  This model for education is expanding across 
the state.   
 

5. Data and Consultation (ESEA section 2101(d)(2)(K)): Describe how the State will use 

data and ongoing consultation as described in ESEA section 2101(d)(3) to continually 

update and improve the activities supported under Title II, Part A. 

SD DOE has two main data systems to review data in this area.  The Personnel Record Form (PRF) 
database system includes district staffing information and state certification information.  The system is 
used to calculate the state certification status for teachers and administrators according to their 
assignments.  If a teacher is not certified, the system notifies the district that a Plan of Intent (POI), 
which is a plan for the teacher to obtain proper certification, must be completed.  A district is not able to 
sign off on its reporting to the database (required annually in mid-October) until all POIs have been 
submitted.   
 
The second system is SD-STARS, the state’s longitudinal database used to drive educational initiatives to 
improve instruction and student performance, described more fully above.   
 
In the context of these two systems, it is important to note that South Dakota state statute protects 
both student and teacher data in a manner that is above and beyond the requirements of the Family 
Educational Rights and Privacy Act.  These privacy laws prohibit the collection or use of individual 
educator evaluation data and limit the data the state can collect related to students.   
 
In addition to looking at internal data systems, SD DOE will also examine information available from the 
state’s IHEs.  A K-20 data connection with the ability to monitor both the pipeline of students entering 
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the university system and the ability to track teachers from preparation programs back to the classroom 
does not currently exist.  To address this limitation, SD DOE collaborates with SD BOR on a regular basis 
and works together to develop data sharing agreements when and where needed.     
 
The below stakeholder groups will be used as the first source of feedback to update and improve the 
activities for Title II, Part A before gathering additional consultation through meetings such as the state 
curriculum directors monthly webinars, regional principal and superintendents meetings, and meetings 
with IHEs.   

 Commission on Teaching and Learning (CTL).  The CTL was first convened in 2013 and includes 
teachers, administrators, and education stakeholders from across the state and draws its 
membership from the ranks of educational professional organizations, higher education, and SD 
DOE. The CTL meets on a quarterly basis.     

 Professional Learning Community for Teachers (PLC).  The PLC membership includes past and 
present State and Regional Teachers of the Year, South Dakota Milken Award winners and/or 
Nationally Board Certified Teachers.  The PLC meets by conference call on a monthly basis.   

 Content Advisory Councils.  SD DOE recently established content advisory committees for English 
language arts, math, and science to give stakeholders a voice on content specific discussions.  Those 
discussions include, but are not limited to: equity, leadership, instruction, assessment, and 
professional development relating to improving student achievement and educator development.   
The advisory councils will provide SD DOE valuable insight, expertise, and feedback from K-12 
education and university partners.   

 
6. Teacher Preparation (ESEA section 2101(d)(2)(M)): Describe the actions the State may 

take to improve preparation programs and strengthen support for teachers, principals, or 

other school leaders based on the needs of the State, as identified by the SEA. 

 

SD DOE has a strong relationship and works very closely with SD BOR, as well as the deans of education 
from both private and public IHEs, to ensure the expectations for new teachers and principals are met.   
SD DOE engages in bimonthly meetings with SD BOR to discuss joint efforts or provide updates on 
efforts of common interest.  SD DOE also participates in bimonthly meetings with the Education 
Discipline Council, comprised of public university deans of education and biannual meetings with the 
South Dakota Association of Colleges of Teacher Education, which include both private and public deans 
of education, to discuss forthcoming plans, gather input and feedback, and address current and future 
concerns.   

SD DOE is in the process of reviewing and updating the education preparation programs administrative 
rules to align with Council for the Accreditation of Educator Preparation standards, the Specialized 
Professional Association organizations that have content standards, and Interstate Teacher Assessment 
and Support Consortium standards for teacher effectiveness and growth. SD DOE partners annually with 
the South Dakota Board of Regents to create data reports on both student college-going rates and 
teacher candidate placement rates.   

SD DOE is already active on the front of collaborating with IHEs to improve preparation programs.  As 
noted previously, SD DOE partnered with a public IHE to pilot a new principal preparation program using 
a cohort model with participating school districts.  Specifically, the program seeks to emphasize the 
specific challenges faced by South Dakota principals working in rural settings.  The program’s curriculum 
aligns with the SD DOE’s “Recommended Domains of Professional Practice” and includes seven 
semesters of co-taught curriculum focused around units on Instructional Leadership; School Operations 



 

  
60 

 

and Resources; School, Student and Staff Safety; School and Community Relationships; and Ethical and 
Cultural Leadership.  The program operates in a hybrid delivery model allowing students to learn theory 
and practice in the classroom and independent settings, as well as receive opportunities to apply their 
learning in field exercise at partner school districts.  The goal is to continue working with school districts 
to identify cohorts of interested administrators and slowly have the curriculum model replace the IHE’s 
former Educational Administration program.  If the pilot IHE continues to succeed in the curriculum 
delivery, then expansion to include the other three IHEs may be considered. 
 
SD DOE will continue to partner with IHE preparation programs to provide supports to teachers, 
principals, and school leaders based on identified needs.  Currently, SD DOE and SD BOR have identified 
a need to ensure there is an alignment between the education preparation requirements for Indian 
Studies to the state-adopted Oceti Sakowin Essential Understandings and Standards (see 
http://indianeducation.sd.gov/documents/OcetiSakowinEUS.pdf for more information).  Second, a 
group of stakeholders led by SD DOE in the summer of 2016 created a proposed State Dyslexia Plan 
designed to support struggling readers, including those with dyslexia (see: 
http://doe.sd.gov/secretary/documents/DyslexiaPlan.pdf for more information).  The plan includes 
partnering with the university programs to: 

 Ensure structured literacy and information pertaining to dyslexia as a specific learning disability 
is included in the preparation programs for elementary education, special education, and 
reading endorsement programs; 

 Add a literacy interventionist certification; and  

 Work with the universities to ensure SD DOE professional learning opportunities will meet the 
requirements for university reading endorsement programs.    

 
As evidenced by these two concrete examples, the collaboration between SD DOE and IHEs to ensure 
students leave preparation programs with the skills necessary to meet the needs of South Dakota’s 
students is robust. 

SD DOE also partners with IHEs on multiple initiatives to ensure universities are abreast and involved in 
SD DOE-led initiatives.  Representatives of the education preparation programs are directly involved in 
the state content standards review process by serving on the review committee and by serving on the 
advisory councils for English language arts, math and science.  SD DOE and IHEs work together through 
the Commission on Teaching and Learning to address specific needs of the state.  SD DOE also partners 
with IHEs on several grants such as the Collaboration for Effective Educator Development, 
Accountability, and Reform grants and State Personnel Development grants.   Through ongoing 
collaboration, SD DOE will continue to work with the universities to evaluate, identify and address needs 
as they arise.   

  

http://indianeducation.sd.gov/documents/OcetiSakowinEUS.pdf
http://indianeducation.sd.gov/documents/OcetiSakowinEUS.pdf
http://doe.sd.gov/secretary/documents/DyslexiaPlan.pdf
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E. Title III, Part A, Subpart 1: English Language Acquisition and 

Language Enhancement 
1. Entrance and Exit Procedures (ESEA section 3113(b)(2)): Describe how the SEA will 

establish and implement, with timely and meaningful consultation with LEAs 

representing the geographic diversity of the State, standardized, statewide entrance and 

exit procedures, including an assurance that all students who may be English learners are 

assessed for such status within 30 days of enrollment in a school in the State. 

The South Dakota Department of Education (SD DOE) convened a work group of English learner (EL) 
experts from across the state in mid-2016 to discuss and provide recommendations regarding 
requirements under the Every Student Succeeds Act (ESSA).  Represented on the work group were: 

 The state’s district with the largest EL population 

 EL teachers 

 An administrator at an EL immersion center school for newcomers 

 Institutions of higher education 

 Districts with unique EL populations 

 ESL consultants 
 
Over the course of nine months, the work group studied the complex issues surrounding ELs in South 
Dakota, including the design of the English language proficiency indicator and growth goals (see Section 
4), entrance and exit procedures (as required by law), and best practices for supporting schools 
identified for additional supports based on the EL subgroup of students. 
 
SD DOE then presented the work group’s recommendations to stakeholder groups across the state to 
gather feedback on the proposals related to English learners as part of the state’s broader ESSA 
consultation process. 
 
The entrance and exit process described below stems from the above-described consultation process. 
 
Standardized English Learner Identification Process: 
 
Identification is triggered with South Dakota’s standardized Home-Language Survey.  All South Dakota 
students who may be English learners will be assessed for such status within 30 days of enrollment in a 
school in the state utilizing the following process: 

 Upon a student’s enrollment, the school district administers the Home-Language Survey to all 
students. 

 The school initiates the standardized identification screening process based on the results of the 
Home-Language Survey (i.e., if the survey indicates that a language other than English is 
prevalent at home).  

 
If the Home-Language Survey results indicate a need to screen a student, the district begins the 
screening process. 
 
 Standardized Identification Screening Process: 

 The school district must conduct a screener assessment if another language is present, unless 
there is an abundance of evidence of academic success at the time the student enrolled in the 
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school district. This may be based on prior student grades, GPA, and assessment scores from 
prior schools. 

 South Dakota school districts will utilize the World-class Instructional Design and Assessment 
(WIDA) Screener (online and paper) for students in grades one through 12, or the MODEL/KG-
WAPT screener for Kindergarten and Junior Kindergarten students. 

 Each student whose score on one of the screening tools mentioned above is “not proficient” will 
be considered as an English learner and placed in an appropriate language assistance program. 

 
Standardized Exit Procedure: 
Districts will follow the state’s standardized Exit Procedures: 
 
All English learners will be assessed annually with the state’s English language proficiency (ELP) 
assessment – ACCESS for ELLs 2.0.  In order for an English learner student to be deemed proficient on 
South Dakota’s ELP assessment, he or she must achieve an overall composite score of 5.0 on ACCESS for 
ELLs 2.0. 
 
Students with the Most Severe Cognitive Disabilities: 
Students in grades one through 12 with the most significant cognitive disabilities and who take alternate 
content assessments will be assessed for English language proficiency using the Alternate ACCESS for 
ELLs.  For more information on the Alternate ACCESS for ELLs assessment, please see: 
https://www.wida.us/assessment/alternateaccess.aspx#about 

 

School districts may approve to exit a student who participates in the Alternate ACCESS for ELLs 
assessment if the EL team and the IEP team (as applicable), including parents or guardians, determine 
the student has plateaued in her growth because she has reached diminished progression.  The EL and 
IEP teams’ documentation must show the student would not further benefit from additional English 
language development instruction, but rather other services as appropriate.  
 

2. SEA Support for English Learner Progress (ESEA section 3113(b)(6)): Describe how the 

SEA will assist eligible entities in meeting:  

i. The State-designed long-term goals established under ESEA section 

1111(c)(4)(A)(ii), including measurements of interim progress towards 

meeting such goals, based on the State’s English language proficiency 

assessments under ESEA section 1111(b)(2)(G); and 

ii. The challenging State academic standards.  

Through SD DOE’s annual data analysis, SD DOE will review the ACCESS 2.0 data to ensure that all 
students who have been identified as English learners are taking the annual ACCESS 2.0 assessment.  For 
those districts that do not meet the requirement to test annually 100 percent of their ELs, they will be 
required to submit a plan as to how they will ensure that going forward, 100 percent of the district’s ELs 
will be tested on the annual ACCESS 2.0.  Those districts will also be required to identify a coordinator 
for the annual assessment and for EL services.  Based on the results of the data analysis, SD DOE will 
determine what type of professional development opportunities SD DOE can and will make available to 
districts.  As an example of the outcomes of this analysis, in prior years, this analysis has indicated a 
need for additional trainings in the areas of Special Education identification for students who are ELs, 
and has resulted in additional difference versus disability trainings being offered across the state. 
Additionally, data analysis has shown that there are an increasing number of districts with low-incidence 
EL populations. To help ensure appropriate delivery of technical assistance and professional 

https://www.wida.us/assessment/alternateaccess.aspx#about
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development for teachers and administrators in systems which may never have had EL students before, 
the state has developed a statewide Title III consortium that will bring districts together to receive 
support, resources, and training as they work to implement programs. 
 
SD DOE adopted the WIDA ELP Standards in 2008, which are aligned to South Dakota’s state content 
standards.  SD DOE annually will monitor and analyze the progress of students towards meeting the ELP 
and content standards using the results of ACCESS 2.0 and the state content assessments.   
 
In an effort to collaborate and utilize various resources, SD DOE’s Division of Learning and Instruction 
along with the Division of Educational Services and Support will develop ongoing plans to support 
districts that have significant deficiencies with students not meeting the ELP and content 
standards.  Such supports that may be provided to help support EL students would include state-
purchased online reading interventions, statewide training offered to schools with ELs, and Core 
Reading and other evidenced-based practices.   

 

3. Monitoring and Technical Assistance (ESEA section 3113(b)(8)): Describe: 

i. How the SEA will monitor the progress of each eligible entity receiving a 

Title III, Part A subgrant in helping English learners achieve English 

proficiency; and  

ii. The steps the SEA will take to further assist eligible entities if the 

strategies funded under Title III, Part A are not effective, such as providing 

technical assistance and modifying such strategies. 

SD DOE will create a risk assessment tool based upon various data analysis components that will be 
utilized in determining which eligible entities will be receiving which type of monitoring throughout the 
following year. The state will continue developing this tool through the 2017-18 school year in 
collaboration with the new statewide Title III consortia, the technical expertise of the English Learner 
work group, and supports from WIDA and the Comprehensive Center. 
 
Title III subgrantees will be monitored on what they proposed in their grant application to ensure the 
fidelity of the program.  SD DOE will ensure that Title III activities are aligned to allowable objectives of 
the Title III program and will conduct annual Title III meetings statewide.  Professional development and 
technical assistance will be provided to all eligible entities on an annual basis to help them achieve the 
goals of their grant applications.   
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F. Title IV, Part A: Student Support and Academic Enrichment Grants 
1. Use of Funds (ESEA section 4103(c)(2)(A)): Describe how the SEA will use funds 

received under Title IV, Part A, Subpart 1 for State-level activities.  

 
The South Dakota Department of Education (SD DOE) differentiates by providing multiple programs that 
address specific needs of schools, teachers and students in order to support a smooth transition 
between educational levels as well as drop-out prevention.   Programs currently include transitional 
support such as Birth to Three, Career and Technical Education support, and Library Services support.   
 
SD DOE will use funds received under Title IV, Part A, Subpart 1 for the following state-level activities:  

 Support dropout prevention and effective learning climates with programs such as Multi-Tiered 
System of Support, school counselor support, child nutrition programs, early warning reports 
provided on the state’s student longitudinal data system, and onsite coaching and mentoring; 

 Provide accelerated learning examinations for low-income students (AP exams, etc.);  

 Provide technical assistance to schools so they will have access to a wide range of career and 
technical educational opportunities that support student skills and interests.  Learners will be 
given academic and non-academic support based on individual needs through intervention or 
enrichment; 

 Provide a range of technical assistance opportunities to help schools create, understand, and 
maintain 21st Century Libraries, and to understand the link between student outcomes and the 
roles that such library programs can provide; 

 Support for activities surrounding effective parent, community, and family engagement as 
described later in this plan; 

 Provide a range of strategies that will assist districts and schools to enhance participation of 
parents, families, and the community from geographically diverse areas who are representative 
of all students, such as holding meetings and hearings at varying times throughout the day and 
ensuring they are accessible to all participants (e.g., through the use of translators, interpreters, 
materials in alternate formats); and 

 Support districts and schools to develop activities that are specific and measurable; strategies 
that have identified outcomes. SD DOE will provide technical assistance to build the capacity of 
SD schools within the district, in planning and implementing effective parent and family 
involvement activities.  

 

2. Awarding Subgrants (ESEA section 4103(c)(2)(B)): Describe how the SEA will ensure 

that awards made to LEAs under Title IV, Part A, Subpart 1 are in amounts that are 

consistent with ESEA section 4105(a)(2). 

 
SD DOE will allocate subgrants to each district by formula in the same proportion as the district’s prior 
year’s Title I, Part A allocation to the total amount of Title I, Part A allocations received by all districts in 
the state.  If the amount available is insufficient to make allocations to all districts in an amount equal to 
the minimum allocation of $10,000,  the allocations to districts above $10,000 will be ratable reduced 
until all districts in the state receive at least the minimum allocation of $10,000.  
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G. Title IV, Part B: 21
st
 Century Community Learning Centers 

1. Use of Funds (ESEA section 4203(a)(2)): Describe how the SEA will use funds received 

under the 21
st
 Century Community Learning Centers program, including funds reserved 

for State-level activities. 

 

The South Dakota Department of Education (SD DOE) will allocate at least 93 percent of the state 
allotment to subgrant awards for eligible entities. 

Further, not more than two percent of the state allotment will be used to establish and implement a 
rigorous peer review process for subgrant applications and awarding of funds to eligible entities in 
consultation with the Governor and other State agencies responsible for administering youth 
development programs and adult learning activities.  

Additionally, not more than five percent of the state allotment will be used to monitor and evaluate 
programs and activities of subgrantees, including:  

 Providing capacity building, training, and technical assistance (to include an annual 
conference/training session, partnering with other afterschool organizations, regional meetings, 
peer mentoring, and one-on-one sessions);  

 Conducting a statewide evaluation of program effectiveness that will both assist in determining 
individual grantee action plans and inform where state support is needed;  

 Ensuring that subgrantees provide programming that addresses challenging state academic 
standards and work to develop open communication and working arrangements with teachers, 
school leadership, parents and the local community;  

 Working to develop coordination in partnerships  to implement high-quality programs; and  

 Providing a list of prescreened external organizations. 
 

2. Awarding Subgrants (ESEA section 4203(a)(4)): Describe the procedures and criteria the 

SEA will use for reviewing applications and awarding 21
st
 Century Community Learning 

Centers funds to eligible entities on a competitive basis, which shall include procedures 

and criteria that take into consideration the likelihood that a proposed community 

learning center will help participating students meet the challenging State academic 

standards and any local academic standards. 

 

SD DOE awards 21st Century Community Learning Centers (CCLC) subgrants to support state-level 
strategies by following the current guidelines of the ESSA guidance of the 21st CCLC program.  Subgrant 
applications must show they are serving students that attend schools that are in one of the below 
categories: 

 Comprehensive or Targeted support;  

 Schools on the cusp of becoming a Comprehensive or Targeted Support school; 

 Schools that have just exited of one of those categories.  

 Schools with a poverty level of 40 percent or higher, as determined by the percent of 
students served Free and Reduced lunches.   

 
SD DOE held a Title IV, Part B stakeholder meeting in January 2017 to gather input and 
recommendations on how to implement some key areas of the Every Student Succeeds Act (ESSA). 
Participants included classroom teachers, 21st CCLC recipients, school administrators, and other state-
wide afterschool professionals. 
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To be eligible to be awarded a 21st CCLC subgrant, a local educational agency, community-based 
organization, Indian tribe or tribal organization, another public or private entity, or a consortium of two 
or more such agencies, organizations applying on behalf of students must meet the above requirements. 
Once the eligibility requirements are met, the application process consists of writing a narrative 
explaining the need for the subgrant along with the general scope of how the program will meet the 
needs of the students served.  Each grant must comply with ESSA and provide opportunities for 
academic enrichment to meeting South Dakota’s challenging state standards.  A major part of the 
application also includes a demonstration of how these grants will support the needs of the families of 
the students, while at the same time offering a broad array of educational and recreational activities for 
students.  

Applicants must also submit an evaluation plan.  Each grantee must demonstrate how it will evaluate 
the effectiveness of the overall goals and objectives of the project and make use of the information to 
improve and celebrate.  
 
The applications are completed and submitted using SD DOE’s online Grants Management System.  As 
part of the risk analysis process, the application includes a financial management questionnaire as well 
as a sub-grantee questionnaire to establish fiscal capacity. These documents are used to further analyze 
the risk of each grantee and establish an applicant’s overall ability to manage a grant.   
 
Once SD DOE receives all applications, it employs a rigorous peer review process.  When the peer review 
process is complete, SD DOE reviews the scores and awards the grants to those that scored the highest, 
provided that the grantee meets SD DOE’s required fiscal capacity to manage the grant.   
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H. Title V, Part B, Subpart 2:  Rural and Low-Income School Program 
1. Outcomes and Objectives (ESEA section 5223(b)(1)): Provide information on program 

objectives and outcomes for activities under Title V, Part B, Subpart 2, including how the 

SEA will use funds to help all students meet the challenging State academic standards.  

 

The South Dakota Department of Education (SD DOE) will award the Rural and Low-Income School 
Program funds to eligible school districts to assist them in meeting the state’s academic standards.   The 
funds will be awarded by formula based on the number of students in average daily attendance served 
by eligible school districts. SD DOE will reserve five percent of the program funds for state-level 
administration.  The administrative funds are consolidated with other ESEA programs funds and utilized 
to provide technical assistance and oversight of the included ESEA programs.  
 

2. Technical Assistance (ESEA section 5223(b)(3)): Describe how the SEA will provide 

technical assistance to eligible LEAs to help such agencies implement the activities 

described in ESEA section 5222. 

SD DOE recognizes the uniqueness of South Dakota’s rural districts and will continue to promote and 
provide guidance on the allowable activities under this program.  SD DOE includes the RLIS program with 
the Title I Part A and Title II Part A programs in a district consolidated application.  The activities are 
listed in the RLIS section of the consolidated application, and technical assistance is provided to districts 
on how they could utilize the funding to meet the objectives of programs included in the consolidated 
application.  Technical assistance to eligible districts will be provided on how the district can support 
activities under Title I Part A, Title II Part A, Title III, Title IV Part A and parental involvement.  
 

 

  



 

  
68 

 

I. Education for Homeless Children and Youth program, McKinney-

Vento Homeless Assistance Act, Title VII, Subtitle B 
1. Student Identification (722(g)(1)(B) of the McKinney-Vento Act): Describe the 

procedures the SEA will use to identify homeless children and youth in the State and to 

assess their needs. 

 

The South Dakota Department of Education (SD DOE) plays a strong role in ensuring that each child of an 
individual experiencing homelessness and each youth experiencing homelessness have equal access to 
the same free, appropriate public education, including a public preschool education, as provided to 
other children and youth.   
 
The process begins by SD DOE verifying that each school district has a designated McKinney-Vento 
liaison (M-V liaison).  SD DOE will provide training, information and direct support to these liaisons to 
educate them in how to identify qualifying students in their districts. 
 
At a district level, SD DOE will provide technical assistance to school districts in assessing the needs of 
qualifying children and youth with an understanding that collective subgroup needs differ from the 
individual needs of those identified, and that the individual needs of a student must be addressed.  SD 
DOE also will provide assistance and training to districts in the services, funding sources, and rights of 
qualifying children and youth. 
 
Finally, SD DOE will encourage districts and district liaisons to provide training within their districts for 
teachers and support staff in recognizing the signs of homelessness and district procedures. 
 

2. Dispute Resolution (722(g)(1)(C) of the McKinney-Vento Act): Describe procedures for 

the prompt resolution of disputes regarding the educational placement of homeless 

children and youth.  

 

SD DOE will continue to utilize its established dispute resolution process for the purpose of providing an 
opportunity for the parent/guardian/unaccompanied youth to dispute a local education agency (LEA) 
decision on eligibility, school selection, and enrollment or transportation feasibility. Disputes may be 
initiated at the school they choose, the district office or the district’s homeless liaison office.  Appeals 
may be made to the SD DOE complaint coordinator. SD DOE shall make a timely investigation and 
disseminate findings and corrective actions taken by SD DOE to the complainants.   
 
SD DOE will be working over the next year to review and refine the procedures around dispute 
resolution to ensure that not only the state, but also the LEAs, have a strong dispute resolution policy. 
SD DOE will be developing a common local policy that LEAs may adopt and technical assistance will be 
provided.  
 

3. Support for School Personnel (722(g)(1)(D) of the McKinney-Vento Act): Describe 

programs for school personnel (including the LEA liaisons for homeless children and 

youth, principals and other school leaders, attendance officers, teachers, enrollment 

personnel, and specialized instructional support personnel) to heighten the awareness of 

such school personnel of the specific needs of homeless children and youth, including 

runaway and homeless children and youth. 
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SD DOE has and will continue to regularly communicate with districts in a variety of formats.  Key 
components of the information regularly include the definition of homelessness and U.S. Department of 
Education guidance.  Examples of regular information about the needs of children and youth 
experiencing homelessness include: 

 “Know Your Rights” is an SD DOE-produced pamphlet for homeless parents used frequently by 
districts in identifying students  

 Electronic listserv newsletters to district educational liaisons 

 Direct mailings of information such as the Liaison Packet sent annually 

 Articles in SD DOE’s Title I Update newsletter sent to districts regularly 

 A dedicated page on the SD DOE website with frequently used information and resources 

 Information and resources provided by SD DOE from the National Center for Homeless 
Education (NCHE) on the needs of students including unaccompanied youth, runaway youth, 
and post-secondary bound youth (including the Local Homeless Education Liaison Toolkit); 

 
In addition to these resources, SD DOE also conducts regular workshops and trainings for school 
personnel.  SD DOE will provide training for district liaisons and other district staff at the state’s annual 
Title I Conference and will provide training to district staff upon request.  More informally, SD DOE staff 
regularly provide technical assistance to liaisons through phone calls and emails.  SD DOE additionally 
continues to provide information to district liaisons about NCHE’s webinar trainings. 
 
On the financial side, SD DOE assists districts in establishing Title I set-aside funds for homeless students 
and in educating districts about the allowable uses of the set-side funds.  
 

4. Access to Services (722(g)(1)(F) of the McKinney-Vento Act): Describe procedures that 

ensure that: 

i. Homeless children have access to public preschool programs, administered 

by the SEA or LEA, as provided to other children in the State; 

ii. Homeless youth and youth separated from public schools are identified and 

accorded equal access to appropriate secondary education and support 

services, including by identifying and removing barriers that prevent youth 

described in this clause from receiving appropriate credit for full or partial 

coursework satisfactorily completed while attending a prior school, in 

accordance with State, local, and school policies; and  

iii. Homeless children and youth who meet the relevant eligibility criteria do 

not face barriers to accessing academic and extracurricular activities, 

including magnet school, summer school, career and technical education, 

advanced placement, online learning, and charter school programs, if such 

programs are available at the State and local levels.  

Preschool: 

South Dakota currently does not have a universal public preschool program; however, children and 
youth experiencing homelessness have the same access to the provision of early childhood special 
education services as defined in the Administrative Rules of South Dakota.  
 
At SD DOE, the Head Start Collaboration Director position is housed within the same administrative 
office as the State McKinney-Vento Coordinator and the Title I Director.  This enables the State 
McKinney-Vento Coordinator to work directly and regularly with the state coordinators for Title I and 
Head Start.  Because of this relationship, the state McKinney-Vento coordinator and the Head Start 
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coordinator collaborate to ensure that Head Start programs understand and have access to information 
about and requirements pertaining to children experiencing homelessness in South Dakota.   

  
SD DOE will continue to work to ensure equal access to public preschool programs.  SD DOE has and will 
continue to provide training on the transition and coordination plans required of all the districts.  That 
training will emphasize district responsibilities, including that: 

 Children experiencing homelessness should be provided with immediate access to public 
preschool through the district as an at-risk population; 

 Children experiencing homelessness are automatically eligible for Head Start and must be 
placed at the earliest possible date; 

 Strong relationships between districts and their area Head Start program are essential, including 
signing of inter-agency agreements;   

 Best practice dictates that local shelters are included in these agreements to help clarify 
coordination concerns over enrollment, transportation, and records transfer.  This results in 
increased access to preschool and reduces frustration for families.  With agreements in place, 
programs can explore creative ways to pool their resources and enhance the quality of services 
that they can provide together. 

 
SD DOE will monitor implementation of public preschools in Title I schools and districts and whether 
eligible children have appropriate access through the consolidated application and through regular 
district monitoring.   
 

Equal Access: 
SD DOE has a common course numbering system used by districts to allow for the easy transfer of 
student coursework.  The state’s Student Information Management System (SIMS) record follows the 
student.  Each student is given a unique student identification number; that number and the student’s 
entire record follows the student to any district in South Dakota. SD DOE also makes available free 
virtual courses through South Dakota’s E-Learning Center as well as credit recovery courses.  
 
In defining a unit of credit, South Dakota Administrative Rule 24:43:01:01 allows for partial credit to be 
given, based upon proportionate time spent in class. This helps remove the barrier for credit bearing 
classes.  
 
Academic and Extra-Curricular Activities: 
SD DOE will review and investigate developing state policies to expedite full participation in 
extracurricular activities for homeless students.  SD DOE will also investigate forming cooperative 
relationships with the South Dakota High School Activities Association to identify ways it can adjust 
policies to facilitate participation of homeless students in athletics and fine arts programs.  Career and 
Technical Education (CTE) programs are part of SD DOE, providing another avenue for the state 
homeless coordinator and state advisors for CTE student organizations to work cooperatively to ensure 
that children and youth experiencing homelessness do not face barriers to access these organizations.  
 
Together with districts, SD DOE will investigate policies and procedures to ensure that costs do not 
prevent students from participating in activities by waiving fees or paying for equipment and fees with 
school districts funds or appropriate federal funds, including McKinney-Vento grant funds, donations, 
and fundraisers.  Perkins funds are available for youth experiencing homelessness in accessing CTE 
programs and student organizations.   
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5. Strategies to Address Other Problems (722(g)(1)(H) of the McKinney-Vento Act): Provide 

strategies to address other problems with respect to the education of homeless children 

and youth, including problems resulting from enrollment delays that are caused by— 

i. requirements of immunization and other required health records; 

ii. residency requirements; 

iii. lack of birth certificates, school records, or other documentation; 

iv. guardianship issues; or 

v. uniform or dress code requirements. 

 
SD DOE instructs districts in all requirements, including immediate enrollment, records transfer, and 
immunizations, to ensure students do not miss class time and are able to fully participate.  SD DOE will 
continue to research and promote ways to facilitate the immediate enrollment of highly mobile 
students.  SD DOE will also promote district efforts to provide students leaving a school with enrollment 
information and examples of school work to provide to his or her new school to facilitate placement.  
Districts include questions on the student’s type of housing on their enrollment forms and then 
immediately follow up with students or families not in permanent housing.  When a student is not 
enrolled by a parent or guardian (other than unaccompanied youth), districts provide caregiver forms 
and then immediately follow-up with the caregiver or family to collect information to establish residency 
and other relevant data. 
 
SD DOE generates a report in the state’s data system that provides the enrollment date for each 
identified student.  SD DOE matches the date on the report against the date the student was identified 
as eligible.  Matching the two records allows the SD DOE to verify how quickly a student was enrolled 
after identification.  SD DOE’s monitoring of districts allows SD DOE to ensure eligible students are able 
to participate fully in the classroom and other school activities. 
 
South Dakota public schools do not have uniform dress code requirements for students to attend 
classes.  Where there are dress codes for athletic participation, social clubs, graduation, etc., school 
district liaisons privately assist students in meeting the dress requirements.  When these barriers are 
recognized, district liaisons work with their districts to change policies or actions that result in barriers 
and/or the district provides funding to assist with the purchase of appropriate clothing.  
 

6. Policies to Remove Barriers (722(g)(1)(I) of the McKinney-Vento Act): Demonstrate that 

the SEA and LEAs in the State have developed, and shall review and revise, policies to 

remove barriers to the identification of homeless children and youth, and the enrollment 

and retention of homeless children and youth in schools in the State, including barriers to 

enrollment and retention due to outstanding fees or fines, or absences. 

 

Training and technical assistance is provided to districts so they understand their obligation to remove 
barriers to the enrollment and retention of homeless children and youth.  This includes immediate 
enrollment, even if the child or youth is unable to produce the records normally required for enrollment, 
has missed the application or enrollment deadlines during a period of homelessness, or has outstanding 
fees.  Part of the guidance provided includes an understanding that the district must not present 
barriers to children and youth experiencing homelessness because of outstanding fines, fees or 
absences.  
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The local liaison must assist children and youth experiencing homelessness with enrolling and accessing 
school services.  When students are fined or there are fees involved, district liaisons work with the 
administration to eliminate or change the fines or fees through action of the administration.   
 
Districts review their policies on attendance and work to eliminate arbitrary ways of counting 
attendance.  Districts ask: “As the student does not have a permanent home, is the student’s absence a 
result of the student experiencing homelessness or is the absence resulting from another reason?”  
Either explanation triggers direct involvement of the M-V liaison or other M-V knowledgeable staff 
person to take action to improve the student’s attendance. 
 
Occasionally, districts have encountered difficulty with the transfer of records, for example from 
another district either in-state or out-of-state not transferring records because of outstanding fees.  A 
call from the district liaison to the sending district liaison, or a call from the state coordinator to the 
sending state coordinator, has resulted in immediate records transferal.  This situation also results in a 
training point for district staff. 

 

7. Assistance from Counselors (722(g)(1)(K)): A description of how youths described in 

section 725(2) will receive assistance from counselors to advise such youths, and prepare 

and improve the readiness of such youths for college. 

 

Through guidance documents, training and technical assistance districts must ensure that counselors 
provide advice to homeless youth to prepare and improve their readiness for college. Local liaisons, 
along with guidance counselors, should ensure that homeless high school students receive information 
and individualized counseling regarding college readiness, college selection, the application process, 
financial aid, and the availability of on-campus supports. 
 
As most South Dakota districts are small, the school counselor is often the designated district M-V 
liaison. This provides an advantage for students experiencing homelessness who are preparing for 
college.   
 
SD DOE encourages districts to take the online trainings with the National Center for Homeless 
Education pertaining to postsecondary school and training and financial aid.  Additionally, the state 
homeless coordinator has met with the college and universities’ financial aid administrators’ 
organization to share information and materials with them to help them better assist students.  
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Appendix A: Measurements of interim progress 
 

Instructions: Each SEA must include the measurements of interim progress toward meeting the long-term 

goals for academic achievement, graduation rates, and English language proficiency, set forth in the 

State’s response to Title I, Part A question 4.iii, for all students and separately for each subgroup of 

students, including those listed in response to question 4.i.a. of this document. For academic achievement 

and graduation rates, the State’s measurements of interim progress must take into account the 

improvement necessary on such measures to make significant progress in closing statewide proficiency 

and graduation rate gaps. 

 

A. Academic Achievement 

 

 

B. Graduation Rates 

 

 

C. Progress in Achieving English Language Proficiency  
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Appendix B  

      OMB Control No. 1894-0005 (Exp. 03/31/2017)  

NOTICE TO ALL APPLICANTS 

The purpose of this enclosure is to inform you about 
a new provision in the Department of Education's 
General Education Provisions Act (GEPA) that applies 
to applicants for new grant awards under 
Department programs.  This provision is Section 427 
of GEPA, enacted as part of the Improving America's 
Schools Act of 1994 (Public Law (P.L.) 103-382). 

To Whom Does This Provision Apply? 

Section 427 of GEPA affects applicants for new grant 
awards under this program.  ALL APPLICANTS FOR 
NEW AWARDS MUST INCLUDE INFORMATION IN 
THEIR APPLICATIONS TO ADDRESS THIS NEW 
PROVISION IN ORDER TO RECEIVE FUNDING UNDER 
THIS PROGRAM. 

(If this program is a State-formula grant program, a 
State needs to provide this description only for 
projects or activities that it carries out with funds 
reserved for State-level uses.  In addition, local 
school districts or other eligible applicants that apply 
to the State for funding need to provide this 
description in their applications to the State for 
funding.  The State would be responsible for 
ensuring that the school district or other local entity 
has submitted a sufficient section 427 statement as 
described below.) 

What Does This Provision Require? 

Section 427 requires each applicant for funds (other 
than an individual person) to include in its 
application a description of the steps the applicant 
proposes to take to ensure equitable access to, and 
participation in, its Federally-assisted program for 
students, teachers, and other program beneficiaries 
with special needs.  This provision allows applicants 
discretion in developing the required description.  
The statute highlights six types of barriers that can 
impede equitable access or participation: gender, 
race, national origin, color, disability, or age.  Based 
on local circumstances, you should determine 
whether these or other barriers may prevent your 
students, teachers, etc. from such access or 
participation in, the Federally-funded project or 
activity.  The description in your application of steps 

to be taken to overcome these barriers need not be 
lengthy; you may provide a clear and succinct 
description of how you plan to address those 
barriers that are applicable to your circumstances.  
In addition, the information may be provided in a 
single narrative, or, if appropriate, may be discussed 
in connection with related topics in the application. 

Section 427 is not intended to duplicate the 
requirements of civil rights statutes, but rather to 
ensure that, in designing their projects, applicants 
for Federal funds address equity concerns that may 
affect the ability of certain potential beneficiaries to 
fully participate in the project and to achieve to high 
standards.  Consistent with program requirements 
and its approved application, an applicant may use 
the Federal funds awarded to it to eliminate barriers 
it identifies. 

What are Examples of How an Applicant Might 
Satisfy the Requirement of This Provision? 

The following examples may help illustrate how an 
applicant may comply with Section 427. 

(1) An applicant that proposes to carry out an 
adult literacy project serving, among others, 
adults with limited English proficiency, might 
describe in its application how it intends to 
distribute a brochure about the proposed 
project to such potential participants in their 
native language. 

(2) An applicant that proposes to develop 
instructional materials for classroom use might 
describe how it will make the materials available 
on audio tape or in braille for students who are 
blind. 

(3) An applicant that proposes to carry out a 
model science program for secondary students 
and is concerned that girls may be less likely 
than boys to enroll in the course, might indicate 
how it intends to conduct "outreach" efforts to 
girls, to encourage their enrollment. 

(4) An applicant that proposes a project to 
increase school safety might describe the special 
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efforts it will take to address concern of lesbian, 
gay, bisexual, and transgender students, and 
efforts to reach out to and involve the families 
of LGBT students 

We recognize that many applicants may already be 
implementing effective steps to ensure equity of 
access and participation in their grant programs, and 
we appreciate your cooperation in responding to the 
requirements of this provision. 
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   Estimated Burden Statement for GEPA Requirements 

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information 

unless such collection displays a valid OMB control number.  Public reporting burden for this collection of 

information is estimated to average 1.5 hours per response, including time for reviewing instructions, searching 

existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of 

information.  The obligation to respond to this collection is required to obtain or retain benefit (Public Law 103-

382. Send comments regarding the burden estimate or any other aspect of this collection of information, including 

suggestions for reducing this burden, to the U.S. Department of Education, 400 Maryland Ave., SW, Washington, DC 

20210-4537 or email ICDocketMgr@ed.gov and reference the OMB Control Number 1894-0005.  

 

  

mailto:ICDocketMgr@ed.gov
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Appendix C 
South Dakota Certification Rules 
Effective July 1, 2017 
 

Certification Rule Description 

Name of Certificate Certificate will be referred to as an Educator Certificate. 

Certificate Contents 
24:28:02:01 

 Certificate Status 

 Certificate Level 

 Certificate Type 

 Preparation Type 

 Endorsement 

 Effective date of educator certificate 

 Expiration date of educator certificate 

Certificate Status 
24:28:02:02 

 Valid 

 Expired 

 Invalid 

 Temporary 

 Provisional 

Certificate Level 
24:28:02:03 

 Professional 

 Advanced 
Certificate Type 
24:28:02:04 

 Teacher 

 Administrator 

 Education Specialist 

 Educator Permit 

 Alternative 

Preparation Type 
24:28:02:05 

 Early Childhood 

 Elementary 

 Secondary 

 Career and Technical Education (CTE) 

 K-12 

 Early Childhood Special Education 

 K-12 Special Education 

 Superintendent 

 K-12 Principal 

 Education Specialist 

 Alternative Preparation 

 Educator Permit 

Duration and 
Expiration of 
Certificates 

24:28:03 

 Issuance – valid from the date of issuance. 

 Certificates expire June 30th. 

 Certificates become invalid October 1st if all renewal requirements are not completed. 

 Hardship modification – allows DOE to extend the expiration date of the certificate 
without penalty for one year if it is determined there is good cause. 
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Application, 
Termination and 
Withdrawal of 
Application 
24:28:04 

 Complete appropriate application and pay fee. 

 Complete a minimum of one clock hour of suicide awareness and prevention training 
(new statutory requirement). 

 Application is invalid 365 days after the date of the application if all requirements 
have not been met. 

 An applicant may submit a written request to withdraw an application for good cause. 
 Fees 

 24:28:05 
$35 One Year Out of State Provisional Certificate 
$20 Two Year Alternative Preliminary Certificate 
$60 Five Year Initial Certificate 
$60  Renewal (includes 5-year teacher, administrator, education specialist, or a temporary 

renewal certificate for those who allowed their certificate to become invalid) 
$25 Initial or Renewal Educator Permit 
$25 One Year Alternative Certification Certificate 
$35 Adding an endorsement(s) based on state-designated test 
$50 Adding an endorsement(s) based on transcript analysis 
$25 Duplicate certificate or conversion to professional or advanced certificate not during 

renewal 
$25 Paper Application (covers administrative processing costs) 

Teacher 
Certificate 
Requirements 
24:28:06 

Initial certification requirements 
 Bachelor’s degree or higher from a regionally accredited institution of higher 

education. 

 Complete a teacher education program from a regionally- accredited institution of 
higher education. 

 Complete South Dakota Indian Studies. 

 Receive a passing score on state-designated pedagogy test. 

 Provide written recommendation from a regionally accredited institution of higher 
education verifying program completion. 

 Applicants from a foreign country must provide a transcript evaluation completed by 
an approved agency. 

 Staff employed as an instructor at a university or postsecondary technical institute is 
exempt from the requirement of holding a teaching certificate when teaching dual 
credit courses. 

Certificate Levels 
 Professional – new teacher. 

 Advanced – 5 or more years of teaching experience and an advanced degree in an 
education-related field or national board certification. 

Length of Certificate 
 Five year certificate. 

Preparation Types 
 Early Childhood Preparation (Birth - grade 3). 

 Elementary Preparation (K – grade 8). 

 Secondary Preparation (Grades 5-12). 

 Career and Technical Education Preparation (grades 7-12). 

 K-12 Preparation (K-12 areas such as music, art, health, etc.) 

 Early Childhood SPED Preparation (Birth - grade 3 SPED setting). 

 K-12 SPED (may teach in K-12 special education setting).  

 Removing K-8 Special Education. 

 Middle level preparation will no longer be required. 
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Administrator 
Certificate 
Requirements 
24:28:07 

Initial certification requirements 
 Bachelor’s degree or higher from a regionally accredited institution of higher 

education. 

 Complete a school superintendent or principal program from a regionally-accredited 
institution of higher education. 

 Complete South Dakota Indian Studies. 

 Provide written recommendation from a regionally accredited institution of higher 
education verifying completion of the approved program. 

 Applicants from a foreign country must provide a transcript evaluation completed by 
an approved agency. 

Certificate Levels 
 Professional – new administrator. 

 Advanced – Education Specialist Degree of higher 

Length of Certificate 
 Five-year certificate. 

Assistant Superintendent and Assistant Principals 
 Must meet same requirements as a superintendent or principal. There will be a 

two-year delay in implementation of these requirements.   
Available July 1, 2017.  Required July 1, 2019. 

Preparation Types 
 School Superintendent. 

 Eligible to be a school superintendent or assistant superintendent in an 
educational setting from early childhood through grade 12. 

 K-12 Principal. 
 Eligible to be a school principal or assistant principal in an education setting from 

early childhood through grade 12. 

Education Specialist 
Certificate 
Requirements 
24:28:08 

Initial certification requirements 
 Bachelor’s degree or higher from a regionally accredited institution of higher 

education. 

 Complete an approved program or coursework from a regionally-accredited 
institution of higher education. 

 Provide written recommendation from a regionally accredited institution of higher 
education verifying completion of the approved program. 

 Applicants from a foreign country must provide a transcript evaluation completed by 
an approved agency. 

Certificate Levels 
 N/A 

Length of certificate 
 Five-year certificate. 

Certificate areas (Functions like a Preparation) 
 Curriculum Director (curriculum director preparation). 
 School Counselor (school counselor preparation). 
 School Psychologist (school psychologist preparation). 
 Special Education Director (SPED director preparation). 
 School Psychological Examiner (school psychological examiner endorsement). 

 Mentor Teacher (3 or more years of experience as a teacher and an active certificate). 
 Mentor School Counselor (requires 3 years of experience as a school counselor). 
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 Technology Integrationist (3 years of experience as a teacher or administrator). 

 Technology Coordinator (3 years of experience as a teacher or administrator). 
Educator Permit 
Requirements 
24:28:09 
 
 

Educator Permits  
A type of certificate for individuals who qualify to teach in specific fields, have specific 
leadership roles, or assist teachers with classroom support.  
 
Endorsements may not be added to the permit unless the individual has completed 
the required preparation program. 

Educator Permit restrictions 
Teacher, administrator, or education specialist certificate or endorsement may not 
be added to the permit unless the applicant has completed the required 
preparation program.  
 
Endorsements may be added if it is specifically designated as part of the educator 
permit. 

Initial certification requirements 
 Document the requirements of the permit have been met. 
 Recommendation from the appropriate agency, if required. 

Educator Permits 
continued 24:28:09 
 
(Those in bold are 
required to teach 
the specific subject 
or job responsibility 
for which they are 
assigned. Those not 
in bold are not 
required by rule to 
have the permit, 
however may be 
required by district 
employment policy.) 

Permit Types 

 Native American Lakota, Dakota, Nakota Language and Culture Permit 
 5-year renewable permit. 
 Allows applicants to teach Lakota, Dakota, or Nakota language and culture. 
 Applicant must demonstrate proficiency in oral and written language and culture 

and receive sign-off from a regionally accredited institution of higher education 
offering a program in Lakota studies or an organization approved by both a tribal 
government in South Dakota and the Department. 

 Must complete a 3 hour methodology course. 

 K-12 Eminent Scholar Lakota, Dakota, Nakota Language Permit 
 5-year renewable permit. 
 Allows applicants to teach Lakota, Dakota, or Nakota language and culture. 
 Must complete a 3 hour methodology course. 
 Meets requirements of the eminent scholar program recognized by an approved 

indigenous language board or similar organization recognized by a tribal 
government and recommend for licensure. 

 Performing Artist Permit – Issued to performing artists in the fields of art, dance, 
drama and music. 
 1-year renewable permit. 
 Minimum of a high school diploma or equivalent. 
 Minimum of five years of experience in the field. 
 District must complete a verification form identifying the position to be held and 

documentation the school is unable to hire a certified educator for the vacancy 
and provide a mentor teacher. 

 Junior ROTC Permit 
 5-year renewable permit issued to active or retired military personnel to serve 

as JROTC teachers. 
 Applicant must complete the ROTC instructor training program. 
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 Expert Lecturer Permit 
 5-year renewable permit. 
 Issued to individuals with distinctive qualifications and capacity to enhance 

educational programs in schools. 
 Must have a master’s degree or higher. 
 Must demonstrate a unique qualification and experience that enhances school 

and district programs. 
 Districts must recommend the applicant for employment, develop a program to 

assist the lecturer with academic and classroom support, provide a mentor teach 
and provide assurances of regular observation, guidance and evaluation of the 
performance of assigned duties. 

 Athletic Coaching Permit 
 5-year renewable permit. 
 Limited to the area of athletic head or assistant coaching. 
 Must complete coursework specific to coaching from a regionally-

accredited institution of higher education. 
 Submit documentation of completion of first aid, health, and safety for 

coaches, fundaments of coaching and concussion in sports. 

 Driver’s Education Permit 
 5-year renewable permit. 
 Requires 8 semester hours of coursework. 
 Beginning July 1, 2019, must meet additional requirements regarding driving 

record. 
Educator Permits 
continued 24:28:09 

 
(Those in bold are 
required to teach 
the specific subject 
or job responsibility 
for which they are 
assigned. Those not 
in bold are not 
required by rule to 
have the permit, 
however may be 
required by district 
employment policy.) 

 International Exchange Teacher Permit 
 5-year non-renewable permit. 
 Allows eligible teachers from other nations to teach in South Dakota schools. 
 Must have a valid J1 or H1B Visa. 
 Holds U.S. equivalent of a bachelor’s or higher. 
 Holds a foreign educator credential in a teaching field. 
 Provides verification from a public or Department- accredited school of intent to 

employ. 
 Does not prevent an individual moving to the United States from applying for a 

teacher, administrator or education specialist certificate. 

 American Sign Language Education Permit 
 5-year renewable permit issued to applicants to serve as instructors of sign 

language. 
 Receives a score of intermediate or Level 3 on the Sign Language Proficiency 

Instrument or certification from the American Sign Language Teachers 
Association. 

 Complete six semester hours of coursework. 

 Braille Education Permit 
 5 year renewable permit issued to individuals to serve as instructors for blind or 

visually-impaired students. 
 Must pass the state-designated content test and complete six semester hours of 

coursework. 
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 School Business Official Permit 
 5-year renewable permit issued to applicants responsible for the financial 

requirements of school districts. 
 Must have a bachelor’s degree or higher from a regionally- accredited institution 

of higher education and two years of experience as a school business official or a 
minimum of two semester hours of coursework in each of the areas of 
accounting, school finance, school law, and school business administration. 

  Paraprofessional Permit (Available July 1, 2017/Required July 1, 2019) Holds 
paraprofessionals accountable to same conduct, fitness and ethics standards as other 
certified educators. Allows department to suspend or revoke a certificate. Recognizes 
the important educational role of a paraprofessional. 

 

 5-year renewable permit. 
 Standard Paraprofessional Permit 

o Minimum of a high school diploma or equivalent; or 
 

o At least 18 years of age (without a high school diploma or equivalent) and 
passed the state-designated test. 

 

 Advanced Paraprofessional Permit (Title I funding) 
o Associate degree or higher; or 
o Completed 48 semester hours; or 
o High school diploma or equivalent and pass the state approved 

Paraprofessional test. 
 Job responsibilities 

o Assistance with classroom management. 
o Provide instructional assistance in a computer lab. 
o Conduct parental involvement activities. 
o Provide support in a library or media center. 
o Act as a translator for students. 
o Supervise students during library periods, study halls, etc. 
o Provide instructional support while under direct supervision of a teacher. 

 Limitations 
o May not develop lesson plans. 
  CEO Permit 

 5-year renewable permit issued to individuals from outside the traditional 
education route functioning as a school leader. 
 Minimum requirements: 

o Bachelor’s degree or higher; 
o Minimum of three years of business, management, leadership and/or 

instructional experiences; and 
o Pass the state-designated assessment. 

 Limitations: 
o Cannot be called a superintendent, assistant superintendent, principal or 

assistant principal. 
o Cannot conduct teacher evaluations. 
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Educator Permits 
continued 24:28:09 

 
(Those in bold are 
required to teach 
the specific subject 
or job responsibility 
for which they are 
assigned. Those not 
in bold are not 
required by rule to 
have the permit, 
however may be 
required by district 
employment policy.) 

 CTE Instructor Permit 
 5-year renewable permit. 
 Minimum Requirements 

o Minimum of a high school diploma or equivalent; and 
o An associate of applied science degree or higher in a related CTE field, or 4000 

hours of work experience in a related CTE field, or holds a national 
certification in a related CTE field; and 

o Completes a minimum of 6 transcripted credit hours with a grade of C or 
higher in the following: 
• 4-credit mentored internship experience completed in the 1st year of 

employment; and 
• 2-credit methods of CTE completed in the first 3 years of employment. 

 Employer requirements 
o Provide a mentor teacher to the applicant; 
o Develop a program to assist the CTE instructor with academic and classroom 

support; 
o Provide assurances of regular observation, guidance, and evaluation of the 

performance of assigned duties; and 
o Recommend based on documented performance and progress. 

 Limitations 
o Holders of a CTE instructor permit are limited to the following endorsement 

areas 
o CTE career pathway; 
o Education and training career cluster;  
o Law, public safety, security, and corrections career cluster 

 

 

Alternative 
Certification 

 Once an individual meets the requirements of the alternative certification program, 
they receive a five year standard educator certificate and the preparation is reflected 
as alternative preparation. 

 Cannot be granted for K-4 (except TFA) or special education. 

Alternative 
Preliminary 
Certificate 
24:28:10 

Alternative Preliminary Certificate 

 Two-year renewable certificate. 

 Required for someone applying for the following alternative certification programs: 
 General education alternative certification  
 TFA alternative certification 
 CTE alternative certification 
 Administrator alternative certification. 

 Must have an alternative preliminary certificate prior to being hired by a school district 
and to be eligible for the Alternative certification program. 

 Within ten business days of receipt of complete alternative preliminary application the 
department shall determine whether the applicant meets the requirements for the 
issuance of the certificate and if so expedite the application. 

 Minimum requirements: 
 Bachelor’s degree or higher; or  
 Associate of applied science degree or higher in a CTE field; or 
 4000 documented hours of work experience in a CTE field; or 
 Hold a national certification in a related CTE field. 

General 
Education 

General Education Alternative Certification Available Areas 

 Applicant may teach in grades 5-8, secondary, or K-12 general education areas while 
pursuing alternative certification. 
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Alternative 
Certification 
24:28:11 

Initial Certification Requirements 

 Must have a valid alternative preliminary certificate. 

 Receive an offer of employment from a public or Department-accredited school. 

 Bachelor’s degree or higher. 

 Must add endorsements for subject areas teaching, based on content requirements for 
the endorsement. 

 May not teach grades or content areas beyond the endorsements listed on the 
certificate. 

Duration 

 Receives a one-year certificate which can be renewed two times.  Following three years 
the certificate is invalid. 

District Responsibilities/Requirements 

 Verify applicant has a valid alternative preliminary certificate. 

 Provide mentorship and orientation. 

 Recommend applicant for certification. 

 Beginning July 1, 2019 must also document school attempted but was unable to hire 
certified teacher, provide information on the Code of Ethics and school evaluation 
system, and recommend the applicant. 

Requirements to Move to a Teaching Certificate July 1, 2019 (current requirements in 
place until 2019) 

 15 transcripted credits in the following: 
o Classroom Management; 
o Teaching Methods and differentiated instruction; 
o Student Assessment; 
o Adolescent Psychology; and 
o South Dakota Indian Studies. 

 Passage of the state-designated pedagogy test. 

CTE Alternative 
Certification 
24:28:12 

CTE Alternative Certification Available Areas 
 Applicant may teach grade 7-12 CTE endorsement areas while pursuing 

certification. 
Initial Certification Requirements 

 Must have a valid alternative preliminary certificate. 
 Receive an offer of employment from a public or Department-accredited 

school. 
 Hold an associate of applied science degree or higher in a related CTE field, have 

4,000 hours of work experience in a related CTE field, or hold a national certification 
in a related CTE field. 

 May not teach grades or content areas beyond the endorsements listed on 
the certificate. 

Duration 
 Receives a one-year certificate which can be renewed two times.  Following three 

years the certificate is invalid. 
District Responsibilities/Requirements 

 Verify applicant has a valid alternative preliminary certificate. 
 Provide mentorship and orientation. 
 Recommend applicant for certification. 
 Beginning July 1, 2019 must also document school attempted but was unable to hire 

certified teacher, provide information on the Code of Ethics and school evaluation 
system, and recommend the applicant. 



 

85  

CTE Alternative 
Certification 
continued 24:28:12 

Requirements to Move to a Teaching Certificate July 1, 2019 (current requirements in 
place until 2019) 

 May obtain endorsements in all CTE career cluster and career pathways. 

 Requirements to complete a CTE alternative certificate through June 30, 2019: 
 Complete a four-credit mentored internship experience; 
 Complete a three-credit South Dakota Indian Studies; 
 Complete a three-credit course in human relations; adolescent psychology, classroom 

management, student assessment or differentiated instruction; 
 Pass the state-designated pedagogy test; 
 Adhere to the SD Code of Professional Ethics; and 
 Receive sign of from the employing district. 

Requirements to complete a CTE alternative certificate beginning July 1, 2019: 
 May obtain endorsements in all CTE career cluster and career pathways. 
 Complete a minimum of 12 transcripted credit hours to include: 

o Complete 9 credits in methods of CTE and a mentored internship to include 
adolescent psychology, classroom management, student assessment, and 
differentiated instruction. 

o Complete a three-credit South Dakota Indian Studies; 
 Pass the state-designated pedagogy test; 
 Adhere to the SD Code of Professional Ethics; and 
 Receive sign of from the employing district. 

 May receive a standard teaching certificate after completion of all requirements. 

Teach For 
America (TFA) 
Alternative 
Certification 
24:28:13 

TFA Education Alternative Certification Available Areas 

 Applicant may teach as an elementary teacher, secondary, or K-12 teacher while 
pursuing alternative certification. 

 May receive a CTE alternative certificate if the requirements for CTE alternative 
certification are met. 

Initial Certification Requirements 

 Must have a valid alternative preliminary certificate. 

 Receive an offer of employment from a public or Department-accredited school. 

 Bachelor’s degree or higher. 

 Participate in the TFA program. 

 May not teach grades or content areas beyond the endorsements listed on the 
certificate. 

Duration 

 Receives a one-year certificate which can be renewed two times.  Following three years 
the certificate is invalid. 

District Responsibilities/Requirements 

 Verify applicant has a valid alternative preliminary certificate. 

 Provide mentorship and orientation. 

 Recommend applicant for certification. 

 Beginning July 1, 2019 must also document school attempted but was unable to 
hire certified teacher, provide information on the Code of Ethics and school 
evaluation system, and recommend the applicant. 
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Requirements to Move to a Teaching Certificate July 1, 2019 (current requirements in 
place until 2019) 

 15 transcripted credits in the following: 
 Classroom Management; 
 Teaching Methods and differentiated instruction; 
 Student Assessment; 
 Adolescent Psychology; and 
 South Dakota Indian Studies. 

 Pass the state-designated pedagogy test. 

Special Education 
Alternative 
Certification 
24:28:14 

Purpose 
 Allows general education teachers an alternative pathway to receive the special 

education endorsement. 
Eligibility Requirements 

 Must have a valid teaching certificate. 

 Must have a minimum of three years of teaching experience within the past five years. 

 Must be employed by a qualifying district. 

Special Education Alternative Certification Available Areas 

 May teach early childhood special education or K-12 special education while pursuing 
the special education alternative certificate. 
 Early Childhood Special Education Requirements 

o Must have an early childhood or elementary preparation. 
 K-12 Special Education Requirements 

o Must have an elementary preparation, secondary preparation, K-12 preparation, 
or CTE preparation. 

Duration 

 Receives a one-year certificate which can be renewed two times.  Following three years 
the certificate is invalid. 

Employer Requirements 

 Verify the applicant meets the requirements for special education alternative 
certification. 

 Provide mentorship by an individual with special education experience. 

 Recommend the applicant. 

 Document the school attempted but was unable to hire a certified teacher. 

Requirements to Receive Special Education Endorsement 

 Complete a six-credit year-long practicum; 

 Complete nine credits of coursework in special education law, assessment and a special 
education-related course 

 Pass the state-designated pedagogy test; 

 Pass the state-designated content test; and 

 Receive signoff from the applicant’s employing school. 
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Administrator 
Alternative 
Certification 
24:28:15 

Administrative Alternative Certification Areas 
Applicant may perform administrative duties as a superintendent or principal, but 
may not act as both while completing the administrator alternative certification. 

Eligibility Requirements 
 Must have an alternative preliminary administrator certificate; 
 Must be employed by a qualifying district; and 
 Must have a bachelor’s degree or higher. 

 Duration 
 Receives a one-year certificate which can be renewed four times. Following five 

years the certificate is invalid. 
Superintendent Administrator Alternative Certification 

 Eligibility Requirements 
 Must have a master’s degree or higher; 
 Must have three or more years of experience in a management role in a business, 

district, or employed as a teacher with a leadership role; and 
 Pass the state-designated school superintendent assessment. 

 Requirements to obtain a standard administrator certificate with a superintendent 
endorsement 
 Must complete a minimum of 21 transcripted credits with a C or higher in the 

following: 
o Leadership and district culture; 
o Organizational management; 
o Values and ethics of leadership; 
o Educational policy and law; 
o Communication; 
o Community relations; 
o Curriculum planning and development; 
o School finance; 
o Instructional Management; and 
o Three-hour South Dakota Indian Studies. 
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Administrator 
Alternative 
Certification 
continued 
24:28:15 

Principal Administrator Alternative Certification 

 Eligibility Requirements 
 Complete a state-approved teacher education program or alternative certification 

program; 
 Must have three or more years of teaching experience; and 
 Pass the state-designated school leadership assessment. 

 Requirements to obtain a standard administrator certificate with a principal 
endorsement 
 Must complete a minimum of 18 transcripted credits with a C or higher in the 

following: 
o Instructional leadership; 
o Ethical and inclusive leadership; 
o Cognitive coaching/facilitation skills; 
o Creating a safe and inclusive school environment; 
o Process Management; 
o Systems Management; and 
o Educational Policy and Law; and 
o South Dakota Indian Studies. 
 

 

Employer Requirements 

 Verify the applicant has a valid alternative preliminary certificate. 

 Document the school attempted but was unable to hire a certified administrator. 

 Assign a mentor with experience as a school administrator to support the applicant. 

 Provide the application with information about the South Dakota Code of 
Professional Ethics for Teachers and Administrators. 

 Train the applicant on the administrator and teacher evaluation systems. 

 Recommend the applicant for renewal. 

Reciprocity 
24:28:16 

Eligibility for Reciprocity based on completion of Approved Program through a 
regionally accredited university 

 Received a teacher, administrator or educator specialist license or certificate in 
another state exclusive of a temporary, emergency, substitute or provisional 
certificate. 

 Completed a successful student teaching, internship, field experience. 

 Provide verification from the licensing state that there are no disciplinary actions 
or ethics violations. 

Eligibility for Reciprocity based on completion of Alternative Certification 

 Must have completed the alternative certification program in another state. 

 Provides verification of three years of experience within the last five years. 

 Provide documentation of a valid educator’s license from the issuing state. 

 Provide verification from the licensing state that there are no disciplinary actions 
or ethics violations. 

Requirements 

 Applicants must complete a 3-credit South Dakota Indian Studies Course and one 
clock hour of suicide awareness and prevention training. 

Provisional Certificate 

 Applicants may receive a one-year provisional certificate if they have not passed 
South Dakota Indian Studies. This certificate may be renewed once. 
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Reciprocity 
continued 
24:28:16 

Adding Preparations and Endorsements to an Applicant with a Valid Out-of-State 
Educator Certificate 

 Preparations and endorsements for applicants who meet the requirements will be 
awarded based on a comparison of the out-of-state certificate and South Dakota 
endorsements. The corresponding South Dakota endorsements will be awarded to 
the applicant. No additional content or pedagogy requirements apply. 

 If the applicant has a categorical special education endorsement, the applicant 
must pass the state-designated content test for a K-12 special education 
endorsement. 

 If the applicant has a K-8 special education endorsement, the applicant must have 
a minimum of one year of teaching experience as a secondary teacher or pass the 
state- designated pedagogy test for the secondary level to add the K-12 special 
education endorsement. 

Adding Preparation and Endorsement to an Inactive, Expired or Invalid Out-of-
State Educator Certificate 

 Endorsements may be added only if the applicant has a major in content, an 
active national board certification in the content area, or meets South Dakota 
endorsement requirements. 

Requirements to Add New Endorsements 

 If the applicant is seeking additional endorsements not included on the out-of-
state certificate, the applicant must meet South Dakota requirements to add the 
endorsement. 

Military Spouse 

 All previous reciprocity requirements apply to applicants who are a military 
spouse. 

 Within 30 days of receipt of a complete application, determination whether the 
applicant meets the requirements for the issuance of a reciprocal certificate shall be 
made by the Department. 

 If the Secretary cannot make the determination within thirty days a provisional 
certificate shall be issue for a period of one year. 

Renewal 
Requirements 
24:28:17 

Renewal cycle of a certificate 

 All certificates are considered valid until the expiration date of the certificate (not 
including suspended or revoked certificates). 

 The educator certificate is valid from the date of issuance until June 30 of the 
year of expiration. If renewal requirements are not completed by July 1, the 
certificate is expired. 

 A certificate becomes invalid if all renewal requirements have not been met by 
October 1.   
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Renewal Requirements 

 Certificates may be renewed upon receipt of a completed application, fee, and 
official documentation verifying completion of six credits. 

 State statute requires all applicants to meet a minimum of one clock hour of suicide 
awareness and prevention training. 

 This includes issuance of an initial or renewal certificate as a teacher, administrator, 
or other education professional. 

 Any educator called to active military duty while the certificate is valid shall have 
the certificate re-issued at no cost and will not be required to meet credit 
requirements. 

 Unless a certificate becomes invalid, applicants may substitute a specialized 
learning experience for three transcripted credits. 

Professional Teaching Certificate Renewal requires: 

 Minimum of three transcripted credits and three additional credits which can be 
transcripted or continuing education contact hours; or 

 Participation as a mentee in the state-approved mentor program for at least 
two of the past five years;  or 

 Participate as a mentor in a state-approved mentor program for at least two 
of the past five years; or 

 National Board certification or recertification. 

Advanced Teaching Certificate requires: 

 Minimum of 6 credits which can be transcripted or continuing education contact 
hours; or 

 Participation as a mentor in the state-approved mentor program for at least 2 of the 
past 5 years; or  

 National Board certification or recertification. 
 

Professional Administrator Certificate 
 

 Minimum of 3 transcripted credits and 3 additional credits which can be 
transcripted or continuing education contact hours. 

Advanced Administrator Certificate 
 Minimum of 6 credits which can be transcripted or continuing education contact 

hours. 

Education Specialists requires: 

 Minimum of 6 credits which can be transcripted or continuing education contact 
hours; or  

 Complete National Board of School Counselors certification or recertification 
during the previous five years; or 

 Complete Nationally Certified School Psychologist certification during the previous 
five years. 

Alternative Preliminary Teaching or Administrator Certificate requires: 
 One clock hour of Suicide Awareness and Prevention training. 

Alternative Teaching or Administrator Certificates requires: 
 

 Progress toward meeting requirements of the coursework; and 
 

 Employing school district recommends renewal; and  
 

 Completion of one clock hour of Suicide Awareness training. 
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Educator Permits require (unless otherwise specified): 
 

 All 5-year renewal permits require a minimum of 3 credits which can be 
transcripted or continuing education contact hours. 
 

 The 1-year renewable Performing Artist permit requires .50 (8 hours) education 
related credits which can be transcripted or continuing education contact hours. 
 

 Athletic Coaching Permit requires completion of First Aid, Health and Safety for 
Coaches every two years, Concussion in Sports annually, and Fundamentals of 
Coaching. 

Advanced Degree 
 Applicants with a master’s degree or higher shall verify completion of a minimum 

of 6 credits which can be transcripted or continuing education contact hours. 
Requirements for applicants who have an Invalid Certificate increase to the following: 

 Applicants with a teaching, administrator, or education specialist certificate shall 
complete a total of 6 transcripted credits.  

 Applicants with a general education, CTE, TFA, or administrator alternative 
certification shall complete 3 transcripted credit hours. 

 Applicants with educator permit shall complete 6 education-related credits. 
 Applicants with a performing artist educator permit shall complete 1 education-

related credit. 
Applicants may receive a one-year non-renewable temporary certificate to meet the 
additional requirements. 

 

Endorsements 
24:28:18 – 24:28:27 

Determining Assignments Eligible to Teach 

 Assignments will be directly tied to an endorsement. 

 The first determination is the preparation and then, based on the preparation, 
endorsements may be added. 

 The new system simplifies how to add an endorsement and the endorsement 
required to teach an assignment. 

 School structure no longer dictates whether someone is authorized to teach a 
subject. 
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Philosophy of Adding Endorsements 

 Individuals with early childhood preparation may add endorsements for early 
childhood through 12th grade and K- 12 endorsements (music, health, etc.) by 
demonstrating content and pedagogical knowledge. 

 Individuals with an elementary preparation may add endorsements for early 
childhood through 12th grade and K- 12 endorsements by demonstrating content.  
Beginning July 1, 2017 demonstration of pedagogical knowledge is required. 

 Individuals with secondary preparation may add endorsements for grades 5 through 
grade 12 and K-12 endorsements by demonstrating content.  Beginning July 1, 2017 
demonstration of pedagogical knowledge is required. 

 Individuals with K-12 preparation may add endorsements for grades 5 through grade 
12 and K-12 endorsements by demonstrating content knowledge. 

 Individuals with early childhood SPED preparation may add endorsements for early 
childhood through grade 12 and K-12 endorsements by demonstrating content and 
pedagogical knowledge. The K-12 special education endorsement may be added by 
demonstrating content and pedagogical knowledge. 

 Individuals with K-12 SPED may add endorsements for grades 5 through grade 12 and 
K-12 endorsements by demonstrating content knowledge. The early childhood 
special education endorsement may be added by demonstrating content and 
pedagogical knowledge. 

 

Review Preparation to Endorsement Worksheets 
 Early Childhood Preparation 
 Elementary Preparation 
 Secondary Preparation 
 K-12 Preparation 
 CTE Preparation 
 Early Childhood Special Education Preparation 
 K-12 Special Education Preparation 
 Administrator Preparation 
 Education Specialist Preparation Review 
 Educator Permit 

 Alternative Certification 
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Transition to New 
Certification Rules 
24:28:28 

 Current certificates shall remain valid for the period for which the certificate is issued. 

 Endorsements placed on an existing certificate will be transitioned to the 
corresponding new endorsement and allows the certificate holder to teach the same 
courses as the previous endorsements. 

 A certificate holder with an expired or invalid certificate on July 1, 2017, who has not 
been granted two one-year certificates, may be granted a one-year temporary 
certificate to meet renewal requirements or request an inactive certificate. 

 All valid, renewable certificates meeting the requirements of the advanced certificate 
will be converted to equivalent certificates. 

 K-8 and K-12 special education teachers who have passed 0146/5146 Praxis test prior 
to July 1, 2017, will have K-8 self-contained and K-8 subject-specific endorsements 
added to their certificates in the areas of math, social science, science and English 
language arts. 

 Middle level endorsements will no longer make someone eligible to teach a 
particular subject. Certificate holders who currently have a middle level 
endorsement will be transitioned to an endorsement called Middle Level Learner.  
This endorsement will not add make someone certified to teach any additional 
subjects.   

 Demonstration of pedagogical knowledge to add an endorsement will be required 
beginning July 1, 2017.  The state-designated pedagogy test required to add an 
endorsement not covered by the preparation area of the certificate holder may be 
waived if verification of two or more years of state-certified teaching experience in 
the grade span of the endorsement is documented. 

 

 

 

 


